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INTRODUCTION 
 
The UCAS Tariff is a new points score system for entry to HE from September 2002.  
It replaces the existing A-level points system.  The new system was developed to 
reflect a wider range of qualifications currently offered by applicants to and accepted 
by Higher Education Institutions.  It also embraces substantial reforms to post-16 
qualifications implemented from September 2000, popularly known as Curriculum 
2000.  These reforms completely restructured GCE A/AS levels, replaced the 
Advanced GNVQ with a suite of VCE awards, and introduced more emphasis on the 
attainment of Key Skills.  For the first time, the points system accommodates Scottish 
Framework Qualifications. 
 
The Tariff was developed with three specific purposes in mind as follows: 
 
• To report achievement as a points score to Higher Education 
• To allow admissions staff to make flexible offers 
• To allow broad comparisons to be made between different types of 

achievement and different volumes of study 
 
The table on the next page shows the points values within the Tariff of the 
qualifications currently contained within the system: 
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UCAS Tariff (Revised April 2003) 
 

CACHE 
Diploma1 

BTEC  
Nationals2 

GCE/VCE 
Qualifications  

Scottish 
Qualifications  

Theory Practical Award Certificate Diploma 
GCE AS/ 
AS VCE 

GCE  
A level/ 
AVCE 

AVCE 
Double 
Award 

Free 
standing 
Maths3 

Points 
Adv 

Higher Higher Int 2 
Standard 

Grade 

    DDD     360     
    DDM     320     
    DMM     280     

A   DD MMM   AA  240     
       AB  220     

B   DM MMP   BB  200     
       BC  180     

C   MM MPP   CC  160     
       CD  140     

D A D MP PPP  A DD  120 A    
 B     B DE  100 B    

E C M PP   C EE  80 C    
         72  A   
 D    A D   60  B   
     B    50     
         48  C   
         42   A  
 E P   C E   40     
         38    Band 1 
         35   B  
     D    30     
         28   C Band 2 
     E   A 20     
        B 17     
        C 13     
        D 10     
        E 7     

Key. Adv Higher=Advanced Higher, Int 2=Intermediate 2 
1 Covers the CACHE Diploma in Child Care and Education and comes into effect for entry to higher education in 2004 onwards  
2 Covers the newly specified BTEC National Award, Certificate and Diploma and comes into effect for entry to higher education in 2005 onwards  
3 Covers free-standing Mathematics qualifications – Using and Applying Statistics, Working with Algebraic and Graphical Techniques, Modelling with Calculus 

 

Music Examinations 8 Institute of 
Financial Services Practical Theory 

Core 
Skills4 

Key 
Skills5 

CFSP6 CeFS7 
Points  

Grade 6 Grade 7 Grade 8 Grade 6 Grade 7 Grade 8 
    75   D    
    70   M    
  Pass A 60  D     
    55  M P    
   B 45 D      
    40 M P     
 Level 4   30      D 
    25 P     M 

Higher Level 3   20     D P 
    17       
    15    D M  
    13       

Int 2 Level 2   10    M P  
    7       
    5    P   

4 The points shown are for each of the five Scottish Core Skills – Communication, Information Technology, Numeracy, Problem Solving & Working with Others 
5 The points shown are for each of the three Key Skill qualifications - Application of Number, Communication and Information Technology  
6 The points shown for the IFS Certificate in Financial Services Practice (CFSP) comes into effect for entry to higher education in 2004 onwards  
7 The points shown for the IFS Certificate in Financial Studies (CeFS) come into effect for entry to higher education in 2005 onwards. 
8 The points shown are for ABRSM, Guildhall, LCMM and Trinity music examinations, grades 6, 7 and 8 and come into effect for entry to HE in 2004 onwards  
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The Tariff and the National Qualifications Framework 
 
The Tariff gives numerical values to qualifications, and establishes agreed 
equivalences between the types of qualifications covered.  The system allows broad 
comparisons to be made between applicants with different volumes of study and types 
of achievement.  The equivalences derive from those established within the English, 
Welsh, and Northern Irish National Framework of Qualifications.  Qualifications 
admitted to the framework are the subject of a rigorous regulation system operated by 
three sister regulatory authorities, led by the Qualifications and Curriculum Authority.  
The framework has been developed to give coherence and clarity to the provision of 
qualifications.  It includes three broad categories of qualifications: 
 
• General, e.g. GCE GCE A-level and the new GCE AS 
• Vocationally-related, e.g. VCE A level, VCE AS and VCE Double Award 
• Occupational, e.g. National Vocational Qualifications. 
 
Details of the accreditation process are contained in the publication Arrangements for 
the statutory regulation of external qualifications in England, Wales and Northern 
Ireland. 
 
The Tariff – promoting wider access to Higher Education 
 
The Tariff is highly relevant in the context of the UK government’s aim to increase 
participation rates in Higher Education, in that it covers both standard and non-
standard entry routes.  One of the features of the expansion of HE over the last decade 
has been an increase in the types of qualification presented by applicants, some of 
which may be vocational, some general, some taken mainly by adults, and so on.  The 
advantage of the Tariff is that it facilitates comparison across applicants with very 
different types and sizes of achievement.  It also ensures that UCAS communicates 
information to HE admissions and academic staff about the nature of such 
achievements, and that entry requirement information is collected. 
 
The Republic of Ireland also seeks to promote wider access to HE and has its own 
tariff system for admission to Irish HEIs.  However, increasing numbers of Irish 
students are applying to UK HEIs, particularly in Northern Ireland.  While the 
numbers of students presenting the Irish Leaving Certificate may be small in 
comparison with GCE A Level, it is nevertheless important, in the interests of 
widening participation in both countries, that the Irish qualification is understood and 
accepted for entry to HE in the UK.  The admission of the Irish Leaving Certificate to 
the Tariff is designed to support this aim. 
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THE CONDUCT OF THE COMPARABILITY STUDY 
 
In order to ensure a robust and transparent procedure for allocating UCAS tariff points 
to qualifications seeking admission to the framework, UCAS approached the 
University of Oxford, Department of Educational Studies for assistance in developing 
an appropriate methodology.  Acknowledging the problematic nature of comparability 
studies, the Department proposed a procedure based on the premise that such 
comparisons can only be achieved through the exercise of collaborative judgement by 
an expert group.  Guidelines were drawn up for the composition of the expert group, 
the evidence that would need to be collected and examined and the choice of a 
benchmark qualification.  Procedures were developed for the conduct of the work of 
the expert group, including detailed sets of questions to be addressed at different 
stages in the process.  Section 4 of this report illuminates these procedures and reflects 
the sets of questions and the decision making process in its structure. 
 
The judgements made by the Expert Group in this report are presented as suggested 
allocations of UCAS points which take account of the size and demand of the award 
seeking admission to the Tariff and a candidate’s level of attainment within that 
award.  However, the guidelines provide for an automatic review process to be 
conducted at a later stage in the light of further evidence.  This latter point 
acknowledges the fact that both benchmark qualifications and those seeking 
admission to the Tariff may still be relatively new.  Consequently there may only be a 
relatively small amount of evidence available at the time of the work of the Expert 
Group.  There is, therefore, a need to review the decisions of the Group when more 
evidence becomes available and when HE admissions tutors have gained more 
experience of using the awards as entry qualifications. 
 
The work of the Expert Group is subject to a quality assurance procedure, which 
includes scrutiny of the Group’s report by an independent auditor from Higher 
Education. 
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SUMMARY AND RECOMMENDATIONS 
 
This report provides details of the Comparability Study conducted by an Expert 
Group to consider the admission of an overarching award, the Irish Leaving 
Certificate (ILC), into the UCAS Tariff.  Section 1 sets out the composition of the 
Expert Group.   
 
Section 2 contains an overview of the ILC, a qualification awarded on completion of a 
number of examinations in individual subjects each of which can be taken at one of 
two levels: Higher Level and Ordinary Level.  (A Foundation Level is available in 
Mathematics and Irish, but is not considered in this report.)  Candidates for the two 
levels follow similar, though not necessarily identical, programmes of study and may 
leave the decision on which level of examination paper they will attempt until the day 
of the examination.  The essential difference between the Higher and the Ordinary 
Level lies in the level of demand of the respective examination papers.  The ‘tiered’ 
structure of these examinations means that a broad range of attainment is represented 
in the outcomes.   
 
Section 3 contains a description of the aims, content and assessment of each of the 
ILC subjects selected for the Comparability Study.  Thirty four subjects are offered 
within the ILC, of which candidates aiming for university entrance normally take 
seven.  In order to make the Comparability Study feasible, three of these subjects 
were selected for the current study: Mathematics, Chemistry and English.  
Mathematics and English were selected because they are taken by the majority of 
students.  Chemistry was selected because preliminary analysis identified that the 
content of the syllabus was well defined, and that the application of the guidelines in 
the Protocol would, therefore, be relatively straightforward.  The description of each 
of these subjects is followed by an overview of each of the awards against which the 
subject is benchmarked, namely Edexcel GCE A Level Mathematics, OCR GCE A 
Level Chemistry, AQA GCE A Level English and Literature Syllabus A. 
 
Section 4 reports on the proceedings and findings of the Expert Group which, for the 
majority of the meeting, worked as three Subject Groups.  Within the guidelines of the 
Protocol, each group developed its own methodology for comparing the respective 
awards in order to take account of differences between the subjects in terms of the 
sorts of knowledge, skills and understanding they seek to develop in learners. 
 
Section 5 brings together the work of the three subject groups, provides a summary of, 
and a commentary on, the outcome of their deliberations regarding the relative size 
and demand of the awards, and sets out a number of modelling approaches for the 
allocation of UCAS Tariff Points. 
 
Relative size and demand of the awards  
 
While the three subject groups reached broadly similar judgement s about the level of 
demand of the ILC subjects compared with the A Level awards, they could not reach 
complete agreement about the relative size of the individual subjects.  Although the 
Mathematics and Chemistry Groups reached different conclusions about the relative 
size of the respective awards, they did agree that the volume of study undertaken by 
an ILC candidate was less than the volume of study undertaken by an A Level 
candidate.  The English Group, on the other hand, because of the nature of the subject, 
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was not able to distinguish between A Level and ILC candidates in terms of the 
volume of study undertaken using the procedures set out in the protocol. Rather they 
agreed that the outcomes for learners in both systems were identical.   
 
It is acknowledged that this Comparability Study revealed a potential difficulty with 
the application of the Protocol.  Current procedures require that the size of the 
qualification seeking entry to the Tariff be assessed relative to the benchmarking 
award by comparing the study hours needed to complete the qualification, and by 
careful matching of the content laid out in the specifications or syllabuses of the two 
awards.  It became clear that this process does not work well for subjects such as 
English where there is a large ‘skills’ component. This reflects the natural difference 
in the nature of subjects and the different types of knowledge, skills and 
understanding that they seek to develop.  Work is under way to find a solution to this 
issue in the application of the Protocol. 
 
A subsequent meeting was held to resolve the question of the relative sizes of the 
awards.  This meeting, in October 2003, was attended by members of UCAS and 
representatives from the Irish Department of Education and Science, the National 
Council for Curriculum and Assessment and the State Examination Commission.  For 
largely pragmatic but justifiable reasons, explained in detail in Section 5, it was 
agreed that an ILC subject should be taken as being equivalent to four units of an A 
Level.   
 
The allocation of UCAS Tariff Points 
 
A number of different modelling approaches, as detailed in Section 5, to allocate 
UCAS Tariff Points to the ILC, based on the comparisons of levels of attainment 
between the ILC subjects and the A Level awards agreed by the subject groups, had 
been circulated to all Expert Group members prior to the meeting in October.  The 
proposed allocation of UCAS Tariff Points for the ILC Higher Level, based on 
modelling the equivalence between the ILC Higher Level and the A Level, was 
agreed.  However, in order to include the spread of attainment represented by the 
‘tiered’ structure of the Higher Level and Ordinary Level examinations, it was agreed 
to employ the Irish Central Applications Office (CAO) scale for the final allocation of 
UCAS Tariff Points to both the Higher and Ordinary Levels.  A full explanation of the 
relationship between the CAO scale and UCAS Tariff Points is provided on Pages 57 
to 59 of Section 5. 
 
The recommended allocation of UCAS Tariff points to the ILC Higher and Ordinary 
Level grades is set out on the next page. 
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Recommended allocation of UCAS Tariff Points to Higher and Ordinary Level 
Grades in the ILC using the CAO Model. 
 
ILC 
Higher 
Grade  

CAO 
Points 

UCAS Tariff 
Points 

ILC 
Ordinary 
Grade  

CAO 
Points 

UCAS Tariff 
Points 

A1 100 90    
A2 90 77    
B1 85 71    
B2 80 64    
B3 75 58    
C1 70 52    
C2 65 45    
C3 60 39 A1 60 39 
D1 55 33    
D2 50 26 A2 50 26 
D3 45 20 B1 45 20 
   B2 40 14 
   B3 35 7 
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SECTION 1: THE COMPOSITION OF THE EXPERT GROUP 
 
The following individuals with expert knowledge and experience of the qualifications 
under consideration in this study were selected: 
 
GCE A Level Examiners  
Mr Gordon Skipworth, Chief Examiner for Mathematics, Edexcel 
Dr Helen Eccles, Chair of Examiners for Chemistry, OCR 
Mr Andy Archibald, Principal Examiner for English Language & Literature A, AQA 
 
Irish Leaving Certificate Examiners  
Mr Hugh McManus, ILC Maths (Higher, Ordinary & Foundation Levels) 
Mr Terence White, ILC Chemistry (Ordinary Level), Department of Education and Science 
Mr Declan Cahalane, ILC Chemistry (Higher Level), Department of Education and Science 
Mr Raymond Frawley, ILC English (Higher Level) 
Mr Alec MacAlister, ILC English (Ordinary Level) 
 
Higher Education Representatives 
Dr Andy Walker, Admissions Tutor for Mathematical Sciences, University of Nottingham 
Dr Gordon McDougall, Senior Lecturer Chemistry, Edinburgh University 
Dr Anne McCartney, Course Director English, University of Ulster 
 
The CVs of the eleven Expert Group members are provided in Appendix 1. 
 
The following personnel responsible for the development and examination of the Irish 
Leaving Certificate also participated in some of the work and/or attended parts of the 
meeting: 
 
Mr Pat Coffey, Assistant Head of Examinations and Assessment, State Examinations 
Commission 
Mr John Hammond, Deputy Chief Executive, National Council for Curriculum and 
Assessment (NCCA) 
Mrs Doreen McMorris, Assistant Chief Inspector, Department of Education and Science 
Mr Hal O’Neill, Education Officer, NCCA 
Mrs Margaret Kelly, Principal Officer, Department of Education and Science 
 
Anne Matthews, Jennifer Tuson and Jill Johnson acted as facilitators for the work, 
ensuring that the Group worked systematically through the procedures laid down in 
the Protocol.   
 
Helen Wakefield, Fiona Ford and Louise Holder, from the UCAS Outreach 
Department, acted as Secretaries to the Group. 
 
The whole process was overseen and quality assured by Dr Geoff Hayward, as an 
independent representative of Higher Education. 
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SECTION 2: OVERVIEW OF THE AWARD SEEKING ADMISSION TO THE 
TARIFF 
 
This section contains an overview of the overarching award seeking admission to the 
Tariff – the Irish Leaving Certificate (ILC).  Thirty four subjects are offered within 
the ILC, of which candidates aiming for university entrance normally take seven.  In 
order to make the Comparability Study feasible, three of these subjects were selected 
for the current study: Mathematics, Chemistry and English.  Section 3 contains a 
description of the aims, content and assessment of each of these ILC subjects, 
followed by an overview of each of the awards against which the subject is 
benchmarked.  
 
GENERAL DESCRIPTION OF THE IRISH LEAVING CERTIFICATE 
 
Aims and purpose of the qualification 
 
The ILC is awarded upon completion of the chosen ILC examinations.  These are 
national public examinations which are taken at the end of the two-year Leaving 
Certificate course.   
 
The purpose of an ILC course is to prepare students for immediate entry into open 
society or for proceeding to further education and training.  It aims to provide students 
with a range of subjects suited to their abilities, aptitudes and interests so that each 
student can develop his or her potential to the full.   
 
History of the qualification 
 
The ILC has been in existence since 1924.  The qualification has traditionally 
commanded a high level of public confidence and no major re-structuring has taken 
place.  Individual subjects undergo revision and new subjects are brought on board as 
needs arise.  Syllabus development and revision are the responsibility of specialist 
course committees of the National Council for Curriculum and Assessment. 
 
Entry requirements for the qualification 
 
Students are eligible for admission to a Leaving Certificate Examination course if 
they have followed an approved Junior Certificate Examination course of not less than 
three years’ duration or a course of education of similar standard and duration. 
 
Age of candidates 
 
Candidates are normally 16 – 18 years old. 
 
Hours 
 
The majority of subjects are designed to be delivered within a 180 hour framework.  
However, some subjects, e.g. Maths and English, may exceed this number of hours. 
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Content and structure of the qualification 
 
Students following an approved ILC course must study at least five subjects from a 
list of 34 specified subjects.  This ensures that a broad range of knowledge, skills and 
competencies are acquired.  Candidates aiming for university entrance normally take 
seven subjects. 
 
The 34 subjects are grouped as follows: 
 
Language Group – 13 
Science Group – 6 
Business Studies Group – 4 
Applied Science Group – 8 
Social Studies Group – 5 
 
It is recommended that candidates take three subjects from one group and at least two 
from other groups.  The inclusion of Irish is mandatory. 
 
The specific content of the three subjects is provided in Section 3. 
 
All subjects may be studied at two levels – Higher and Ordinary Level.  Mathematics 
and Irish are available at three levels – Higher, Ordinary and Foundation.  Candidates 
for Higher and Ordinary Level may be taught in the same class. 
 
Assessment – procedures, methods and levels 
 
Candidates sit a terminal examination, consisting of one or two papers for each 
subject at their chosen leve l.  Additional components, practical, oral and/or aural, are 
taken in a number of subjects.  Candidates may leave the decision on which level of 
examination paper they will attempt until the day of the examination. 
 
The examination was administered by the Examinations Branch of the Department of 
Education and Science up to and including 2002.  In March 2003, the State 
Examinations Commission was established as a separate statutory body with full 
responsibility for examinations. 
 
Information on the examination of the three selected subjects is provided Section 3. 
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Grading 
 
Marks for all ILC examination papers are converted directly to percentages and then 
graded as follows: 
   

GRADE PERCENT  
A1                                       90 or over 
A2 85 but less than 90 
B1 80 but less than 85 
B2 75 but less than 80 
B3 70 but less than 75 
C1 65 but less than 70 
C2 60 but less than 65 
C3 55 but less than 60 
D1 50 but less than 55 
D2 45 but less than 50 
D3 40 but less than 45 
E 25 but less than 40 
F 10 but less than 25 

N.G                                        Less than 10 

 
 
QA systems and code of practice 
 
The entire marking process in each subject is overseen by a Chief Examiner who is 
usually an Examinations and Assessment Manager in the State Examinations 
Commission.  Assistant examiners carry out the marking and are monitored by 
advising examiners. The ratio of assistant examiners to advising examiner is 8 to 1. 
  
The marking scheme used in the marking of each subject is finalised by advising 
examiners at pre-conferences.  These are two-day conferences held shortly after the 
examinations are taken but before the marking process begins.  At these pre-
conferences the marking scheme is tested against selected samples of candidates’ 
work and modified if necessary. Marking schemes for each subject are subsequently 
published. 
 
Two-day training conferences for assistant examiners are held prior to the 
commencement of the marking process. At these conferences assistant examiners are 
trained in the application of the marking schemes.    
 
The marking of candidates’ examination work is monitored by the Chief Examiner 
and advising examiners who ensure that all examiners mark in accordance with the 
marking scheme.  At set stages throughout the marking process assistant examiners 
submit scripts that they have marked to their advising examiners for monitoring. They 
also supply statistics on the grades being awarded. Advising examiners monitor a 
minimum of 5% of the work of each assistant examiner.  
 
Random sampling is conducted at the beginning of the marking process.  In this 
exercise each assistant examiner selects a number of scripts (usually 20) at random 
from the bag of scripts assigned and marks them in accordance with the agreed 
marking scheme.  The advising examiner monitors four of these scripts from each 
assistant examiner.  The Chief Examiner aggregates the grade returns from assistant 
examiners as a predictive exercise on the final examination outcome. The marking 
scheme may be adjusted as a result of this exercise. 
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The Appeal Process 
 
Candidates have the right of appeal against the grades awarded.  The also have the 
right to view their scripts prior to appeal and also post appeal.  
 
Examiners involved in the marking of appeals attend appeal conferences for purposes 
of training. The work of appeal examiners is monitored by appeal advisers.  All 
recommended changes of grade are referred to the appeal advisers.  Candidates have 
recourse to independent appeals commissioners and also to the Ombudsman if they 
are dissatisfied with the outcome of appeal. 
 
2.5% of the grades awarded in the 2002 Leaving Certificate were appealed by 
candidates. 0.5% of the grades awarded were changed as a result of the appeal 
process.   
  
 
 



 15 

SECTION 3: OVERVIEW OF ILC SUBJECTS AND THE BENCHMARK 
AWARDS 
 
This section contains a description of the aims, content and assessment of the three 
ILC subjects selected for the Comparability Study: Mathematics, Chemistry and 
English. Mathematics and English were selected because they are taken by the 
majority of students.  Chemistry was selected because preliminary analysis identified 
that the content of the syllabus was well defined, and that the application of the 
guidelines in the Protocol would, therefore, be relatively straightforward.   
 
Each of the benchmark awards described in this section was chosen because they 
represented the closest match in aims and content to qualifications which had already 
been admitted to the UCAS Tariff. 
 
3.1 ILC MATHEMATICS 
 
Aims and Objectives 
 
Although not a compulsory subject, mathematics is treated as a core subject in almost 
all schools.  In order to address the needs of the full range of students, the subject is 
offered at three levels: Higher, Ordinary and Foundation Level.  Separate syllabuses 
are provided for each level.  Foundation Level is not considered in this report. 
 
The Higher Level syllabus has two broad aims: 
 
• To contribute to the personal development of students 
• To provide students with the mathematical knowledge, skills and understanding 

needed for life and work. 
 
These broad aims are translated into general objectives as follows: 
 
A. Students should be able to recall basic facts; that is, they should be able to: 

• Display knowledge of conventions such as terminology and notation 
• Recognise basic geometrical figures and graphical displays 
• State important derived facts resulting from their studies. 

 
B. They should be able to demonstrate instrumental understanding; hence they 

should know how (and when) to: 
• Carry out routine computational procedures and other such algorithms 
• Perform measurements and constructions to an appropriate degree of accuracy 
• Present information appropriately in tabular, graphical and pictorial form, and 

read information presented in these forms 
• Use mathematical equipment such as calculators, rulers, set squares, 

protractors, and compasses, as required for the above. 
 
C. They should have acquired relational understanding, i.e. understanding of 

concepts and conceptual structures, so that they can: 
• Interpret mathematical statements 
• Interpret information presented in tabular, graphical and pictorial form 
• Recognise patterns, relationships and structures 
• Follow mathematical reasoning. 
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D. They should be able to apply their knowledge of facts and skills; that is, they 

should be able when working in familiar types of context to: 
• Translate information presented verbally into mathematical form 
• Select and use appropriate mathematical formulae or techniques in order to 

process the information 
• Draw relevant conclusions. 

 
E. They should have developed the psychomotor and communicative skills necessary 

for the above. 
 
F. They should appreciate mathematics as a result of being able to: 

• Use mathematical methods successfully 
• Acknowledge the beauty of form, structure and pattern 
• Recognise mathematics in their environment 
• Apply mathematics successfully to common experience. 

 
G. They should be able to analyse information, including information presented in 

unfamiliar contexts: 
• Formulate proofs 
• Form suitable mathematical models 
• Hence select appropriate strategies leading to the solution of problems. 

 
H. They should be able to create mathematics for themselves: 

• Explore patterns 
• Formulate conjectures 
• Support, communicate and explain findings. 

 
I. They should be aware of the history of mathematics and hence of its past, present 

and future role as part of our culture. 
 
The objectives of the Ordinary Level syllabus are the same as A – E above. 
 
Development of the Mathematics Syllabus  
 
The current Higher and Ordinary syllabus was introduced in 1992.  The content is 
broadly similar to the previous syllabus, although there has been some reduction in 
the breadth and depth of coverage in order to ensure that the syllabus could be fully 
covered by all students in the time available.  
 
The structure of the examinations was also revised since it was felt that ‘middle of the 
road’ candidates were not adequately rewarded.  The present graded internal structure 
of the questions (see Assessment below) was introduced to ensure that students of a 
wider range of mathematical achievement would have the opportunity to demonstrate 
their competence. 
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Content and structure  
 
For both Higher and Ordinary Levels the syllabus consists of a core plus a list of four 
options.  Students are expected to study the entire core and one of the options. 
 

Higher Level Ordinary Level 
Core material – 6 broad categories 
Algebra 
Geometry 
Trigonometry 
Sequences and series 
Functions and calculus 
Discrete mathematics and statistics.  
 

Core material – 7 broad categories 
Arithmetic 
Algebra 
Geometry 
Trigonometry 
Finite sequences and series 
Functions and calculus 
Discrete mathematics and statistics 

Options:  
Further calculus and series 
Further probability and statistics 
Groups 
Further geometry 

Options: 
Further geometry 
Plane vectors 
Further sequences and series 
Linear programming 

 
Assessment 
 
Assessment is based on a terminal examination consisting of two written papers, each 
of 2½ hours.  Paper 1 consists of eight questions on the core material, of which the 
candidate must answer six.  Paper 2 consists of two sections: A and B.  Section A has 
seven questions on the core material of which the candidate must answer five.  
Section B has one question on each of the four options, of which the candidate must 
answer one.   
 
Typically, examination questions are made up of three parts: 

a) testing recall and basic understanding 
b) testing application of routine procedures in relatively familiar contexts 
c) testing less familiar applications or problem solving 

 
Each question on each paper carries 50 marks, yielding a maximum of 300 marks on 
each paper. 
 
3.2 EDEXCEL GCE A LEVEL MATHEMATICS 
 
Aims and purposes of the qualification 
 
The specification has been designed to produce Advanced Subsidiary and Advanced 
GCE examinations which enable schools and colleges to provide courses which will 
encourage candidates to: 
 
A. Develop their understanding of mathematics and mathematical processes in a way 

that promotes confidence and fosters enjoyment 
B. Develop abilities to reason logically and recognise incorrect reasoning, to 

generalise and to construct mathematical proofs 
C. Extend their range of mathematical skills and techniques and use them in more 

difficult, unstructured problems 
D. Develop an understanding of coherence and progression in mathematics and of 

how different areas of mathematics can be connected 



 18 

E. Recognise how a situation may be represented mathematically and understand the 
relationship between ‘real-world’ problems and standard and other mathematical 
models and how these can be refined and improved 

F. Use mathematics as an effective means of communication 
G. Read and comprehend mathematical arguments and articles concerning 

applications of mathematics 
H. Acquire the skills needed to use technology such as calculators and computers 

effectively, recognise when such use may be inappropriate and be aware of 
limitations 

I. Develop an awareness of the relevance of mathematics to other fields of study, to 
the world of work and to society in general 

J. Take increasing responsibility for their own learning and the evaluation of their 
own mathematical development. 

 
History of the qualification 
 
This specification came into operation from September 2000 with the first units being 
examined in January 2001. The first AS award was in June 2001 and the first A Level 
award was in June 2002.  
 
Entry requirements 
 
Normally, at least Grade C in GCSE Mathematics or equivalent, having covered all 
the material in the Intermediate Tier. 
 
Age 
 
Normally 16 – 18. 
 
Hours 
 
Approximately 50 hours per unit. 
 
Content and structure of the qualification 
 
In order to provide candidates with a choice of options within mathematics, the 
content of the specification is presented in 20 Units. 
 
Units P1 – P6  Pure Mathematics 
Units M1 – M6 Mechanics 
Units S1 – S6  Statistics 
Units D1 – D2  Decision Mathematics 
 
P1, M1, S1 and D1 are designated AS units, with P2 being a hybrid unit of 
approximately half AS material and half A2 material.  All other units are designated 
as A2 units. 
 
All Mathematics Advanced GCE specifications comprise six units, and contain an AS 
subset of three units.  The AS subset of three units may comprise a combination of AS 
and A2 units.  All Advanced GCE Further Mathematics, Pure Mathematics and 
Statistics specifications comprise at least five A2 units.  Advanced Subsidiary awards 
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are available for Mathematics, Pure Mathematics, Further Mathematics, Statistics, 
Mechanics and Applied Mathematics.  Advanced GCE awards are available for 
Mathematics, Pure Mathematics, Further Mathematics and Statistics.   
 
Assessment – procedures, methods and levels 
 
All units, except S3 and S6, are assessed by written examination only.  Both S3 and 
S6 are assessed by written examination, plus a project of the candidate’s own 
choosing, which contributes 25% of the maximum mark for that unit. 
 
Grading 
 
Grades are awarded in line with the QCA Code of Practice. 
 
The raw mark for each Unit is converted to a Uniform Mark Scale (UMS) and then 
converted to a grade for each unit.  For both the AS and the full A Level qualifications 
the total marks for all units are converted to the UMS and then to a five-grade scale: 
A, B, C, D and E.  Candidates who fail to reach the minimum standard for Grade E 
will be recorded as U (unclassified) and will not receive a qualification certificate. 
 
Individual Unit results are reported. 
 
QA systems and code of practice 
 
The qualification works within the terms of the QCA’s ‘GCSE, GCE, VCE and GNVQ 
Code of Practice’. 
 
3.3 ILC CHEMISTRY 
 
Aims  
 
ILC science syllabuses are designed to incorporate the following components: 
 
• Science for the enquiring mind, or pure science, to include the principles, 

procedures and concepts of the subject as well as its cultural and historical aspects 
• Science for action, or the applications of science and its interface with technology 
• Science, which is concerned with issues – political, social and economic – of 

concern to citizens. 
 
The three components are integrated within each science syllabus, with the first 
component having a 70% weighting. The remaining 30% is allocated to the other two 
components in the ratio 3 to 1. 
 
The aims of the chemistry syllabus are to: 
 
• Stimulate and sustain students’ interest in, and enjoyment of, chemistry 
• Provide a relevant course for those students who will complete their study of 

chemistry at this level 
• Provide a foundation course in chemistry for those students who will continue 

their studies in chemistry or in related subjects 
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• Encourage an appreciation of the scientific, social, economic, environmental and 
technological aspects of chemistry and an understanding of the historical 
development of chemistry 

• Illustrate generally how humanity has benefited from the study and practice of 
chemistry 

• Develop an appreciation of scientific method and rational thought 
• Develop skills in laboratory procedures and techniques, carried out with due 

regard for safety, together with the ability to assess the uses and limitations of 
these procedures 

• Develop skills of observation, analysis, evaluation, communication and problem-
solving. 

 
Development of the Chemistry Syllabus  
 
The current syllabus was revised during the 1990s and introduced in September 2000.  
The revision took into account: 
 
• The changes to Junior Certificate Science 
• The need to emphasise the vocational value of chemistry 
• The fall in uptake of the subject over a number of years (particularly at Ordinary 

Level) 
• The perceived need to shorten the syllabus. 
 
In the drawing up of the revised syllabus, the fact that both Ordinary and Higher 
Level students are normally taught in the same class was borne in mind. 
 
Content and structure  
 
The syllabus consists of a core plus options.  At both Higher and Ordinary Level, the 
content of the core and options includes: 
 

Core  Options 
1. Periodic table and atomic structure 
2. Chemical bonding 
3. Stochiometry, formulas and equations 
4. Volumetric analysis 
5. Fuels and heats of reaction 
6. Rates of reaction 
7. Organic chemistry 
8. Chemical equilibrium 
9. Environmental chemistry: water 
 

Option 1A: Additional industrial chemistry 
Option 1B: Atmospheric chemistry 
 
Option 2A: Materials 
Option 2B: Extraction of metals and additional 
electrochemistry.  
 

 
Higher Level candidates must study all of the core, plus either Option 1A and 1B or 
Option 2A and 2B.  Ordinary Level candidates must study all of the core, plus two of 
the four options.  Only two of these options are examinable in any given year, and 
candidates must study one of these.  Depending on the year, Ordinary Level 
candidates must study one of Options 1A and 2A or one of Options 1B and 2B. 
 
The syllabus consists of approximately 70% pure chemistry; the remaining 30% deals 
with the social and applied aspects of chemistry. All material within the syllabus is 
examinable.  
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The content of the core and options is presented in four columns, setting out: 
 
1. The content:  All of the Ordinary Level material, except for one mandatory 

experiment, is included at the Higher Level which has some additional content.   
 
2. The depth of treatment : The Ordinary level syllabus provides an overview of 

chemistry and its applications to everyday life. At Higher level, a deeper and more 
quantitative treatment of chemistry is required. 

 
3. Suitable activities: The third column inc ludes mandatory experiments (21 for 

Ordinary Level and 28 for Higher Level).   
 
4. References to relevant social and applied aspects, where appropriate. 
 
Assessment 
 
Assessment is based on a terminal examination consisting of one written paper.  
While practical work is recognised as an integral part of the study of chemistry, it is 
currently assessed through the written examination.  An element of practical 
assessment or course work may be included as part of the overall assessment in the 
future. 

Examination papers in chemistry demand a high level of specificity in relation to the 
knowledge, understanding and skills required.  Marks are allocated rigidly on the 
examination paper and delivery of a paper that is pitched at an appropriate standard is 
essential.  There is little flexibility at the marking stage.  

 
3.4 OCR GCE A LEVEL CHEMISTRY 
 
Aims and purposes of the qualification 
 
The aims of the GCE AS and A Level specifications in chemistry are to: 
 
q develop essential knowledge and understanding of the concepts of chemistry, and 

skills needed for the use of these new and changing situations 
q develop an understanding of the link between theory and experiment 
q be aware of how advances in information technology and instrumentation are used 

in chemistry 
q appreciate the contributions of chemistry to society and the responsible use of 

scientific knowledge and evidence 
q sustain and develop enjoyment of, and interest in, chemistry. 
 
In GCE only 
q to bring together knowledge of ways in which different areas of chemistry relate 

to each other. 
 
History of the qualification 
 
The current chemistry syllabus was developed from the modular chemistry syllabus 
which was introduced in 1991, and was revised in 1993/4. 
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Entry requirements 
 
Grade CC in GCSE Science: Double Qualification (or equivalent). 
 
Age of candidates 
 
Normally 16 – 18. 
 
Hours 
 
There is no official guidance on the number of hours of guided learning.  It varies 
widely in Centres from about 3.5 to 6 hours per school week. 
 
Content and structure of the qualification 
 
The OCR specification is based on a modular structure with three modules at AS 
Level and three at A2.  At AS level students must study the first two modules and 
Component 01 of the third module.  At A2 Level students must study the first module, 
Component 01 and one of Components 02 – 06 of the second module, and Component 
01 of the third module. 
 

AS Modules A2 Modules 
2811 Foundation Chemistry 

 
Atoms, Molecules and Stoichiometry 
Atomic Structure 
Chemical Bonding and Structure 
The Periodic Table 
 

2814 Chains, Rin gs and Spectroscopy  
 
Further organic chemistry and spectroscopy 

2812 Chains and Rings 
 
Organic chemistry 

2815 Component 01: Trends and Patterns 
Component 02: Biochemistry  
Component 03: Environmental chemistry 
Component 04 : Methods of analysis and detection 
Component 05: Gases, liquids and solids 
Component 06: Transition elements 
 

2813 Component 01: How Far, How Fast?  
Enthalpy, rates and equilibria 
 
Component 02: Coursework 
Component 03: Practical Examination 

2816 Component 01: Unifying concepts 
Further enthalpy, rates and equilibria  
 
Component 02: Coursework 
Component 03: Practical Examination  

 
Assessment – procedures, methods and levels 
 
Each of the above modules leads to an Assessment Unit with the same number and 
title.   
 
AS Assessment Units 2811 and 2812 and Component 01 of 2813 are each assessed by 
a written examination.  In addition, for 2813, students must choose to enter either 
Component 02 (coursework) or 03 (the practical examination).   
 
At A2, Assessment Unit 2814, Component 01 and the Centre/candidate’s choice of 02 
to 06 of Assessment Unit 2815, and Component 01 of Assessment Unit 2816 are each 
assessed by a written examination.  In addition, for 2816, students must choose to 
enter either Component 02 (coursework) or 03 (the practical examination). 
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Coursework 
 
The skills assessed are: 
 
• Planning 
• Implementing 
• Analysing evidence and drawing conclusions 
• Evaluating evidence and procedures 
 
These skills can be assessed in the context of separate practical exercises, or a single 
whole investigation.  Candidates’ work is internally marked and externally moderated.  
There are four descriptors for each skill, to a maximum of 8 marks, applied 
hierarchically. 
 
Practical examination 
 
This tests the same skills as the coursework.  The planning exercise is done before the 
practical examination.  The candidate develops this plan in 500 – 1000 words. 
 
Grading 
 
Grades are awarded in line with OCR procedures and the QCA Code of Practice 
 
The raw mark for each Assessment Unit is converted to a Uniform Mark Scale (UMS) 
and then converted to a grade for each unit.  For both the AS and the full A Level 
qualifications the total marks for all units are converted to the UMS and then to a five-
grade scale: A, B, C, D and E.  Candidates who fail to reach the minimum standard 
for Grade E will be recorded as U (unclassified) and will not receive a qualification 
certificate. 
 
Individual Assessment Unit results are reported. 
 
QA systems and code of practice 
 
The qualification works within the terms of the QCA’s ‘GCSE, GCE, VCE and GNVQ 
Code of Practice’. 
 
3.5 ILC ENGLISH 
 
Aims  
 
The syllabus is designed for both Higher Level and Ordinary Level students and aims 
to:  
 
• Initiate students into enriching experiences with language so that they become 

more adept and thoughtful users of it and more critically aware of its power and 
significance in their lives 

 
• Enable students to interpret, compose, discriminate and evaluate a range of 

material so that they become independent learners who can operate in the world 
beyond the school in a range of contexts. 
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The specific aims of the syllabus are to develop in students: 
 
• A mature and critical literacy to prepare them for the responsibilities and 

challenges of adult life in all contexts;  
• A respect and appreciation for language used accurately and appropriately and a 

competence in a wide range of language skills both oral and written; 
• An awareness of the value of literature in its diverse forms for enriching their 

perceptions, for enhancing their sense of cultural identity, and for creating 
experiences of aesthetic pleasure. 

 
In addressing these aims this syllabus will foster students’ development in the 
following areas: 
 
• Concepts and processes: the ability to think, reason, discriminate and evaluate in a 

wide variety of linguistic contexts, personal, social, vocational and cultural. In 
comprehending, the students should be able to analyse, infer, synthesise and 
evaluate: in composing, students should be able to research, plan, draft, re-draft 
and edit. 

 
• Knowledge and content: knowledge about the nature and the uses of language and 

the variety of functions and genres in which it operates. In this context genres of 
literature will be of particular significance. 

 
• Skills: interpreting and controlling the textual features (grammar, syntax, 

spellings, paragraphing) of written and oral language to express and communicate. 
 
• Attitudes and effects: the development of interest and enjoyment in using 

language, a respect for its potential to make meaning and an appreciation of 
diverse cultural manifestations. 

 
Development of the English Syllabus  
 
The English syllabus was implemented in 1999 to meet the following requirements: 
 
• To give priority to the study and acquisition of the language skills, both oral and 

written, which are needed for adult life 
• To provide opportunities for the development of the higher-order thinking skills of 

analysis, inference, synthesis and evaluation 
• To give particular attention to students’ knowledge and level of control of the 

more formal aspects of language, e.g. register, paragraphs, syntax, punctuation 
and spelling. 

 
Content and structure  
 
The syllabus is organised around two general domains, comprehending and  
composing, and is designed to be taught in an integrated manner.  It is intended that  
students should engage with the domains of comprehending and composing in oral,  
written and, where possible, visual contexts.  The subject ‘English’ as envisaged by  
this syllabus is not limited to the written word.  In the modern world, most students  
encounter significant language experiences in oral and visual contexts. The experience  
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of language in the media in all forms, visual, aural and print, needs to be recognised as 
a prime, shaping agency of students’ outlook.  This wide range of encounters with  
language will be reflected in the assessment and examination of students. 
 
The integration of language and literature is central to the syllabus.  Students are 
required to study: 
 
• Language in a wide variety of contexts, genres, functions, and styles 
• A range of poetry, one literary text for study on its own, and a group of narrative 

texts to be studied in a comparative manner. 
 
A range of poets, writers and texts is prescribed.  The differing requirements for  
Higher Level and Ordinary Level students are set out below. 
 

Higher Level 
 

Ordinary Level 

Poetry 
Students are required to study a representative selection from 
the work of eight poets: a representative selection would seek 
to reflect the range of a poet’s themes and interests and exhibit 
his/her characteristic style and viewpoint. Normally the study 
of at least six poems by each poet would be expected. 
 

Poetry 
Students are required to study a selection of poetry, consisting, 
normally, of about 40 poems. 

Single text 
One text suitable for Higher Level to be studied on its own. 
 

Single text 
One text suitable for Ordinary Level to be studied on its own. 

A comparative study of three texts – emphasis on attitudes, 
values, structures and styles 
 
Modes of comparison: 

 
• A theme or issue 
• A historical or literary period 
• A literary genre 
• The cultural context 
• The general vision and viewpoint. 
 
 
Three comparative modes are prescribed, two of which are 
examined. 
 

A comparative study of three texts – emphasis on attitudes, 
values, structures and styles 
 
Modes of comparison: 
 
• Hero/Heroine/Villain  
• Relationships 
• Social Setting 
• Change and Development 
• Specific Themes e.g. love, race, prejudice, violence etc. 
• Aspects of story: tension, climax, resolution, ending etc. 
 
Three comparative modes are prescribed, two of which are 
examined. 

Shakespeare 
The st udy of a Shakespearean drama is compulsory. This may  
be chosen either for study as a single text or as an element 
 in the comparative study of a group of texts.  
 

Shakespeare 
The study of a Shakespearean drama is  
optional. 

 
Assessment 
 
Assessment is by terminal written examination.  At both Higher and Ordinary Level 
there are two papers:   
 
Paper I (Comprehending and Composing), 2 hours 50 minutes 
Paper II (Literary Studies), 3 hours 20 minutes 
 
There is an equal allocation of 200 marks to each paper.  The marking scheme is 
constructed on the evidence of exemplar materials. This evidence undergoes detailed 
scrutiny for the purposes of norm referencing in an assessment college comprised of 
an Examinations and Assessment Manager, an External Chief Examiner and Advising 
Examiners. Candidate performance is judged using four interdependent criteria to 
reflect the centrality of the activities of comprehension and composition in the 
syllabus. They are  
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1. The ability to show Clarity of Purpose in answering questions 
2. The ability to show Coherence in the Delivery of their answers 
3. The ability to show Mastery of Language to communicate clearly  
4. The ability to show a Mastery of Mechanics. 
 
Each of the above criteria is weighted as follows: 30%, 30%, 30% and 10% and is 
applied to all writing across both papers. 
 
3.6 AQA GCE A LEVEL ENLGISH LANGUAGE AND LITERATURE A 
 
Aims and purpose of the qualification 
 
The specification is intended to provide candidates with a progression from the 
knowledge, understanding and skills established at GCSE.  It caters for those who 
wish to develop their study of English to GCE AS or A Level, providing a foundation 
for those who wish to study either Language or Literature or related subjects in 
Higher Education. 
 
The overall aim of the specification is to: 
 
• Encourage candidates to study language and literature as interconnecting 

disciplines in ways which deepen their understanding and enjoyment of these 
studies. 

 
At AS, the specification aims to: 
 
1. Encourage candidates to develop their ability to use linguistic and literary critical 

concepts and analytical frameworks in commenting on a wide range of spoken 
language and written texts; 

2. Encourage candidates to develop as independent, confident and reflective readers; 
3. Enable candidates to relate literary and non- literary texts to the contexts in which 

they were produced; 
4. Enable candidates to develop their skills in speaking and writing for different 

purposes and audiences. 
 
At A Level, the specification aims to: 
 
1. Broaden and deepen candidates’ knowledge and understanding, encouraging them 

to evaluate different analytical approaches to the interpretations of texts; 
2. Enable candidates to make comparisons and connections between a range of texts, 

taking account of the social, cultural and historical factors which influenced them; 
3. Enable candidates to be able to select approaches most appropriate for their 

investigation and research. 
 
History of the qualification 
 
The new specification was introduced in September 2002.  It was developed out of the 
highly successful AEB 0623 specification. There has been a conscious retention of 
many of the elements which characterised the old specification; the emphasis on the 
interconnection of language and literature as mutually supportive disciplines; a broad 
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range of classic and contemporary texts; the importance of analytical and 
comprehension skills; the emphasis on writing for a variety of purposes. There is also 
the introduction of new components that sit comfortably within the spirit of the old 
specification, including the opportunity for comparative study, and an emphasis on 
playing to candidates’ linguistic strengths. To this end, the more formalised linguistic 
element helps to inform the literary components of this specification. 
 
Entry requirements 
 
It is recommended that candidates should have acquired the skills and knowledge 
associated with a GCSE English course or equivalent before commencing study for 
this specification. 
 
Age of candidates 
 
Normally 16 – 18 years old. 
 
Hours 
 
There is no official guidance on the number of guided learning hours.  Typical class 
contact time is approximately 4 – 5 hours a week over 30 weeks of the year. 
 
Content and structure of the qualification 
 
The AQA specification is based on a modular structure with three modules at AS 
Level and three at A2.   
 

AS Modules A2 Modules 
 

1 Language Production 
 
Writing for specific audience/evaluation of process 
 

4 Comparative Literary Studies 
 
Paired texts studied comparatively  

2 Poetic Study 
 
1 text from 6: 3 pre-1900, 3 post 1900 
 

5 Text and Audience 
 
Dramatic study, adaptation of texts for audience 

3 Study of Language of Prose and Speech 
 
1 prose text, 1 speech text 

6 Language in Context 
 
Analytical comparison, evaluation of methods 

 
The A2 modules build on the skills and processes developed at AS Level as 
candidates’ study of Language and Literature widens and deepens. 
 
Assessment – procedures, methods and levels 
 
Each of the above modules leads to an Assessment Unit with the same title.  There are 
six examinations taken over the course of the two year programme: three at AS Level, 
normally taken in May of the first year and three at A2 Level taken in June of the 
second year.  Modules may also be taken in January of each year and each module 
may be re-taken once each.  Assessment Unit 6 is the synoptic unit for the whole GCE 
A Level.   
 
Each examination paper contains one or two sections, each section requiring one 
question to be answered, except for Unit 5 where Section B comprises two questions. 
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There are six Assessment Objectives (AOs) which are given different weightings in 
each paper.  AOs 1, 4, 5 and 6 are common to both AS and A Level.  AOs 2 and 3 
also apply to both, but are extended at A Level to reflect the more sophisticated level 
of response required.  For example, candidates at AS Level are required to describe, 
explain, interpret and evaluate texts; at A Level they are required to demonstrate a 
more penetrating and evaluative analysis of the texts they study. 
 
All examination questions are marked against the relevant AOs.  Each AO is 
amplified by a series of generic descriptors of performance at each of five mark 
bands. 
 
The examination requirements and their associated assessment tasks are fully 
analysed in Section 4. 
 
Grading 
 
Grades are awarded in line with AQA procedures and the QCA Code of Practice 
 
The raw mark for each Assessment Unit is converted to a Uniform Mark Scale (UMS) 
and then converted to a grade for each unit.  For both the AS and the full A Level 
qualifications the total marks for all units are converted to the UMS and then to a five-
grade scale: A, B, C, D and E.  Candidates who fail to reach the minimum standard 
for Grade E will be recorded as U (unclassified) and will not receive a qualification 
certificate. 
 
Individual Assessment Unit results will be certificated. 
 
QA systems and code of practice 
 
The qualification works within the terms of the QCA’s ‘GCSE, GCE, VCE and GNVQ 
Code of Practice’. 
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SECTION 4: THE WORK OF THE EXPERT GROUP 
 
The Expert Group met on one occasion for two and a half days to examine and 
discuss the evidence listed in Appendix 2.  This section contains an account of the 
deliberations of this meeting. 
 
The first afternoon was mainly concerned with the dissemination of information about 
the comparability study and the qualifications involved.  The session included: 
 
• Jill Johnson briefing the Expert Group about the current UCAS Tariff 
• Geoff Hayward briefing the Group on the Protocol agreed with UCAS for 

conducting a comparability study 
• Jill Johnson presenting an overview of GCE A Level 
• The Chief Examiners from each of the three English Awarding Bodies presenting 

information about the benchmark awards, GCE A Level English, Chemistry and 
Mathematics respectively 

• Senior representatives of the Irish Department of Education and the State 
Examinations Commission presenting an overview of the Irish Leaving Certificate 

• The senior ILC examiners presenting information about the three Certificates 
selected for the comparability study, English, Chemistry and Mathematics 
respectively 

• The HE representatives presenting information about the appropriateness of the 
ILC for entry to British HEIs from the perspective of admissions tutors. 

 
It was agreed that the majority of the next two days should be spent in Subject 
Groups.  Within the guidelines of the Protocol, it was expected that each group would 
develop its own methodology for comparing the respective awards.  Plenary sessions 
to compare progress would be held at appropriate points.  An account of the work of 
each group and its findings is set out below. 
 
4.1 THE MATHEMATICS GROUP 
 
Comparing aims and objectives 
 
The Mathematics Group began by comparing the aims and objectives of the ILC 
syllabus and the GCE A Level specification.  It was agreed that they were broadly 
very similar.  The full set of aims and objectives is provided in Section 3.   A 
summary of the main elements from the respective sets of aims and objectives is 
shown below. 
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Comparison of main elements in ILC Objectives and GCE A Level Aims  
 

ILC Higher Level Objectives 
 

GCE A Level Aims  

 
A. Knowledge 
B. Instrumental understanding (know how & when) 
C. Relational understanding (concepts & interpretation) 
D. Application (in familiar contexts) 
E. Psycho-motor & communicative skills 
F. Appreciation of mathematics 
G. Analysis (proof, modelling, problem-solving) 
H. Creativity 
I. Awareness of history of mathematics 
 

 
A. Understanding → confidence & enjoyment 
B. Logical reasoning, generalisation & mathematical proof 
C. Extension of skills to more difficult unstructured 

problems 
D. Coherence & progression in mathematics – connections 
E. Mathematical modelling of real world situations 
F. Mathematics as effective communication 
G. Comprehension of mathematical arguments 
H. Skills to use technology & recognise its limitations 
I. Relevance of mathematics to other fields 
J. Responsibility for own learning 
 

 
It was noted that Objectives E, F, H and I in the ILC were not in the GCE A Level 
aims and objectives.  Objective E was felt to contribute to the wider development of 
the candidate and was embedded in the GCE A Level but expressed as an aim.  
Objectives F and H in the ILC were implicit in the GCE A Level and Objective I was 
not examined in either the ILC Higher or the GCE A Level.  It was suggested that the 
attitudes implicit in the ILC objectives were important (e.g. appreciation of the history 
of mathematics) and perhaps this aspect should be included in the report. 

 
Later in the work of the Group, when the examination papers had been reviewed, the 
group members reconfirmed their view that the aims and objectives were very similar 
having interpreted them in the context of the examination papers. 
 
Structure of the awards  
 
The ILC Higher Level core material is presented in the broad categories: algebra, 
geometry, trigonometry, sequences and series, functions and calculus, discrete 
mathematics and statistics.  The four options are further calculus and series, further 
probability and statistics, groups, further geometry.  ILC Higher Level candidates are 
required to study the whole of the core plus one option; over 95% of candidates take 
Option 1 (Further Calculus and Series).  All candidates who take Applied 
Mathematics Higher would also take Mathematics Higher. 

 
The Edexcel GCE A Level material is organised in 20 Units: six Pure Mathematics 
units (P1 to P6) and 14 Applications units (Mechanics M1 to M6, Statistics S1 to S6, 
Decision Mathematics D1, D2).  P1, M1, S1 and D1 are designated AS units.  All 
other units are designated as A2 units although P2 is considered a hybrid unit of 
approximately half AS material and half A2 material.   
 
All GCE A Level Mathematics specifications comprise six units, and contain an AS 
subset of three units.  The AS subset of three units may comprise a combination of AS 
and A2 units.   
 
GCE AS awards are available for Mathematics, Pure Mathematics, Further 
Mathematics, Statistics, Mechanics, Discrete Mathematics and Applied Mathematics 
with variable combinations of AS and A2 units.  The GCE AS specification for 
Applied Mathematics is the only one which may comprise of three AS units; the 
others include at least one A2 unit. 
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GCE A Level awards are available for Mathematics, Pure Mathematics, Further 
Mathematics and Statistics.  These specifications comprise at least three A2 units - A 
Level Mathematics, for example, may comprise three AS units (P1, M1, S1) and three 
A2 units (P2, P3, M2); A Level Pure Mathematics comprises one AS unit (P1) and 
five A2 units (P2, P3, P4, P5, P6). 
 
Determining size – comparison of study hours  
 
Neither the ILC syllabus, nor the Edexcel specification, prescribes class contact hours.  
However, the ILC examiners indicated that the ILC is normally allocated around 200 
hours teaching time over two years with about 5-6 class periods a week of 35-40 
minutes each.  There is sometimes an extra class per week for those studying the ILC 
Higher Level.  Each unit in the Edexcel GCE A Level Mathematics is normally 
allocated about 50 hours which would amount to 300 hours over two years, including 
class contact and guided study time.  It was noted that this allocation would probably 
be made for the top end of GCE A Level and not all schools would do this.  In terms 
of hours, therefore, the ILC Higher is about two-thirds the size of a GCE A Level.    
 
It was noted that ILC mathematics is, effectively, compulsory.  Students can take the 
subject at Higher, Ordinary or Foundation level.  Typically, ILC mathematics would 
be one of seven subjects, six of which could be at Higher Level.  GCE A Level 
candidates normally take three subjects.  This may have some bearing on the number 
of study hours available in each system. 
 
Determining size – comparison of content 
 
The content analysis was based on a comparison of the ILC Higher Level Core 
syllabus, together with the syllabus for Option 1 (the most commonly taken option), 
and the GCE A Level specification for Pure Mathematics, which comprises one AS 
unit (P1), one AS/A2 hybrid unit (P2 – see above), and four A2 units (P3 to P6).   
 
An initial mapping of ILC Higher Level Core plus Option 1 (Further Calculus and 
Series) with GCE A Level Units P1, P2 and P3 suggested that there was a very good 
match, with the ILC syllabus including much of the content in these three units and 
some additional content from Units P4 to P6.  The revised mapping, based on Units 
P1 to P3, is attached as Appendix 3.1. 
 
Further detailed scrutiny by the Mathematics Group of the material that was common 
to the two awards showed that two-thirds of the ILC syllabus corresponded to two and 
one-third GCE A Level units.  This suggested, on the basis of arithmetic only, that the 
whole of the ILC syllabus would correspond to three and a half GCE A Level units.   
 
Group members then looked in detail at the content of the ILC Higher Level in 
comparison with Units P4 to P6.  They agreed that the one third of the ILC Higher 
Level Mathematics syllabus content, which was not found in the Units P1 to P3 of the 
A Level, matched some parts of the content of Units P4 to P6, with a substantial 
amount falling into the P5 and P6 content.    
 
A very detailed exercise was conducted to estimate the size and demand of the subject 
material that was in only one or other of the awards – this was done on the basis of 
teaching time in units of one week.  The details of that exercise are shown in 
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Appendix 3.2., where it may be seen that this material would take similar amounts of 
teaching time to cover.  

 
On the basis of the above analysis, the group therefore concluded that the ILC Higher 
Level was about the size of 3.5 A Level units, with a substantial amount of the ILC 
content being at A2 level. 

 
Comparing examination papers and requirements 
 
The group compared the examination papers and requirements for the ILC Higher 
Level and the six A Level units P1 to P6.  The group was reminded of the structure 
and depth/level of the respective examination papers. 

 
Typically, questions in the ILC Higher Level examination are made up of three parts: 
 

a) Questions testing recall and basic understanding 
b) Questions testing application of routine procedures in relatively familiar 

contexts 
c) Questions testing less familiar applications or problem solving 

 
In the GCE A Level, the examination papers for Unit P1 are at AS Level and those for 
Units P3 to P6 are at A2 Level.  Unit P2 is nominally at A2 level, but in practice is a 
hybrid because it contains some AS and some A2 standard questions. 

 
The outcome of this exercise was as follows: 

 
• The structure, phrasing, language, content and demand of the questions is very 

similar 
• The ILC papers include questions which relate to the content of Units P1 to P6. 

Where comparable content is being tested, the demand of the questions is 
generally comparable 

• The ILC papers are more demanding than those for the GCE AS Unit P1 because 
of the Part c) questions 

• Expectations of candidate performance are very similar between the ILC Higher 
Level papers and those for GCE A Level Units P1 to P3, (although the ILC papers 
cover additional content from Units P4 to P6) 

• The ILC Higher Level paper in Part b) and Part c) questions were of equal demand 
to questions in the papers for GCE A2 Units P2 and P3 

• About half of the questions in GCE A2 Unit P4 papers, and a few of the questions 
from Units P5 and P6, were similar in demand to those in the ILC Higher Level 
papers although, in general, these two A2 papers were too demanding for ILC  

• There was more signposting used in the GCE A Level Mathematics (P1 at AS 
Level) than was generally used for the ILC Higher Level. 

 
Hence the level of demand of the ILC examination papers was found to be greater 
than that of AS level and similar in demand to GCE A Level where the content was 
comparable. 
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Comparing levels of attainment – candidate evidence 
 

The ILC representatives looked at GCE A Level Mathematics scripts and the GCE A 
Level representatives looked at ILC Mathematics scripts.  There are no ‘grade 
descriptions’ in the ILC Higher and those in the GCE A Level offer only general 
descriptions of performance.  Each group used its experience and knowledge of the 
marking schemes and expectations of candidates in its ‘own’ examination to grade the 
candidate work presented. 

 
Group 1 
 
The Edexcel Chief Examiner and the HE representative reviewed the ILC Higher 
Level A2 borderline scripts and found that the candidate displayed mastery of 
approximately two thirds of the more advanced parts of the ILC syllabus.  They 
agreed that such scripts would have been awarded a clear but borderline Grade A at 
GCE A Level.  These are roughly equivalent to the corresponding parts of the GCE A 
Level syllabus (both AS and A2 i.e. P1, P2, P3). 

 
After looking at ILC Higher Level D3 borderline scripts, they concluded that 
candidates displayed mastery of some isolated aspects of the ILC syllabus.  They 
agreed that such scripts showed sufficient evidence of understanding to be awarded a 
Grade E at GCE A Level.  

 
Group 2 

 
The ILC representatives examined a borderline Grade A candidate script from Unit P3 
(A2 Level Pure Maths).  They agreed that the knowledge of content, skill of 
application and overall mastery indicated that this student would have performed very 
well on ILC Higher Level Part c) questions.  Hence, this candidate would most likely 
have achieved a Grade A1 at ILC Higher Level. 

 
They then examined a borderline Grade E script from Unit P3.  They agreed that this 
candidate showed good basic knowledge and routine application in many parts of the 
paper and was quite accurate in what s/he attempted.  S/he would not have made 
progress in Part c) questions of the ILC Higher Level papers; s/he would have done 
well on Part a) questions and would have scored quite well on Part b) questions.  The 
best estimate is that this candidate would score a Grade D1 on an ILC Higher Level 
paper.  (S/he would have received a Grade A1 at Ordinary level). 
 
Finally they examined a borderline Grade E script from P1 (AS level Pure Maths). 
This candidate showed basic knowledge of limited content but had clear difficulties 
with application.  This candidate would have been awarded a Grade E at ILC Higher 
Level.  (S/he would have received a Grade C1 at Ordinary level). 

 
There was a good similarity of ideas in the marking with ILC examiners awarding 
similar marks to Edexcel scripts and vice versa. 
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In summary, the results of grading according to the demands of the other examination 
are: 
 

Edexcel GCE A Level 
 

Equivalent to ILC Higher ILC Ordinary 

P1 AS Grade E  E C1 
P3 A2 Grade A  A1  
P3 A2 Grade E  D1 A1 
    
 
ILC Higher Equivalent to Edexcel GCE A Level  
A2  A  
D3  E  
 
 
ILC Ordinary level 
 
The Group did not have time to review any ILC Ordinary Level scripts; the ILC 
representatives outlined their judgement of how the Ordinary and Higher levels lined 
up against each other.  They felt that a Grade A candidate at Ordinary Level would 
struggle to make a Grade C at Higher Level.  An A1 candidate at Ordinary Level 
would probably make C3 at Higher.  An A2 candidate at Ordinary Level would 
probably not make C3 at Higher Level but would be graded D1.  This would be due to 
the difference in demand.  Each level can have the same teaching time (depending on 
the school), but it takes much longer to cover the same area with Ordinary Level 
students than with Higher Level students.  Their competencies and knowledge at entry 
point are very different. 
 
4.2 THE CHEMISTRY GROUP 
 
Comparison of aims and objectives 
 
The Group considered the aims and objectives of the ILC syllabus and the OCR 
Chemistry specification, and found them to be virtually identical.  (See Section 3 for 
the full set of aims and objectives.) 
 
Structure of the awards  
 
The OCR specification comprises six discrete modules, three at AS Level and three at 
A2 Level.  The ILC syllabus is not divided into modules, but into a series of sections.  
Consequently, the content of individual modules within the GCE AS/A Level was 
mapped against the whole of the ILC syllabus.  (A full list of the OCR modules and 
the sections of the ILC syllabus may be found in Section 3.) 
 
Determining size – comparison of study hours  
 
Consideration was then given to study hours.   The ILC syllabus is designed to be 
delivered in 180 class contact hours over the two years.  While OCR does not 
prescribe a number of study hours, average numbers of class contact hours for 
chemistry are likely to be in the region of 300 hours over the two years, depending on 
the school and the timetabling arrangements.  Using guided learning hours as a basis 
of comparison suggests, then, that the volume of learning in an ILC is about 60% of 
an A Level, suggesting a maximum allocation of 72 Tariff Points to the ILC 
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Chemistry Higher Level award.  However, the Group agreed that while the number of 
teaching hours devoted to a subject may provide an indication of the volume of study, 
this information would need to be interpreted with caution.  
 
Determining size – comparison of content/breadth and depth of coverage 
 
The Group then focussed its attention on the content of the ILC Higher Level syllabus 
and OCR specification, using the mapping exercise prepared prior to the meeting (see 
Appendix 2), and the full syllabus/specification documentation made available to 
group members. 
 
AS Modules 
 
The process started with consideration of the AS Module 2811: Foundation 
Chemistry.  It was agreed that this mapped closely to the ILC syllabus.  The OCR 
specification was more detailed, but the same topics were nonetheless covered in the 
ILC in a number of sections (predominantly Sections 1, 2 and 7).  The Group agreed, 
therefore, that there was a 100% match between AS Module 2811 and the content of 
the ILC Higher Level syllabus. 
 
The AS Module 2812: Chains and Rings was also judged by the Group to have a 
100% match with the content of the ILC Higher Level syllabus (predominantly in 
Sections 5 and 7).  Any differences between the two were agreed to be very minor.  
 
The content of the AS Module 2813, Component 01: How far, how fast? was also 
found to be fully covered in the ILC Higher Level syllabus (Sections 5, 6 and 8) with 
only minor differences.  The Group therefore agreed that there was a 100% overlap in 
the content of Module 2813, Component 01 and the ILC Higher Level syllabus. 
 
A2 Modules 
 
Overall there was considerably less overlap between the content of the ILC Higher 
Level syllabus and the A2 modules, the content of which generally went beyond the 
scope of the ILC syllabus.  Thus, the content of the ILC syllabus was found to have 
areas of omission when compared to the content of A2 Module 2814: Chains, Rings 
and Spectroscopy.  These omissions were most marked in the more challenging areas 
of the module, such as the chemistry of nitrogen compounds, carboxylic acids and 
esters.  The Group agreed that the degree of overlap between Module 2814 and the 
ILC syllabus was 50%. 
 
In the case of the other A2 Modules: 
 
• Module 2815: Trends and Patterns was found to have few parallels with the ILC 

syllabus, even when the associated optional areas were taken into consideration.  
The Group agreed that the degree of overlap between Module 2815 and the ILC 
syllabus was only 5%. 

 
• Module 2816, Component 01: Unifying Concepts (half an A2 module) was found 

to have some elements in common with the ILC syllabus.  These common 
elements, however, were agreed to be in the less challenging content areas of the 
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Module. The Group agreed that the degree of overlap between Module 2816, 
Component 01 and the ILC syllabus was 30%. 

 
• Module 2816, Components 02 and 03: Unifying Concepts (half an A2 module) 

concerns the planning, performance, analysis and evaluation of practical work.  
Component 02 (coursework) is internally assessed whereas Component 03 (the 
practical examination) is externally assessed.  Candidates take either Component 
02 or 03.  ILC candidates perform mandatory experiments throughout their 
coursework, but are not assessed, and instead answer written questions on 
practical work in their ILC examination.  ILC candidates are not expected to be 
able to plan or fully evaluate their practical work.  On this basis, the Group agreed 
that the degree of overlap between the ILC syllabus and Module 2816/02&03 was 
50%.  

 
• Overall, therefore, the Group agreed that the degree of overlap of the ILC syllabus 

and Module 2816 was 40%. 
 
After completing this second exercise to estimate the relative volume of the two 
awards, the Group agreed that: 
  
• The content from all three modules of the GCE AS Level Chemistry specification 

was included in the ILC Higher Level syllabus 
• 33% (equivalent in size to one module) of the GCE A2 Level content was 

included in the ILC Higher Level syllabus 
 
The Group therefore concluded that, in total, the ILC Higher Level award was two-
thirds the size of a GCE A Level, i.e. equivalent in size to four modules.  This 
suggested that the maximum number of Tariff Points that the ILC Higher Level 
Chemistry could attract is 80.  This value is within 11% of the value calculated earlier 
using study hours. 
 
Estimating the relative demand of the qualifications  – comparing examination 
requirements 
 
Having established the maximum size of the awards, the next step was to consider the 
relative demand of the two qualifications using the available examination papers and 
candidate scripts. 
 
There are a number of differences in the examination requirements in the OCR AS/A 
Level and the ILC Higher Level Chemistry: 
  
• GCE A Level has six Assessments Units, three at AS Level, normally taken at the 

end of the first year of the two year course, three at A2 Level, normally taken at 
the end of the second year.  ILC chemistry has one examination at the end of a 
two-year programme  

• Practical assessments differ markedly between the ILC and GCE, with the GCE 
requiring timed assessments which include elements of planning and evaluation.  
The ILC practicals are not timed or assessed.  

• Two of the A2 Assessment Units (2815, Component 01, and 2816, Component 
01) contain synoptic assessment which: 
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o Requires candidates to make and use connections between different areas of 
chemistry, for example, by applying knowledge from different areas of the 
course to a particular situation or context 
 

o Provides opportunities for candidates to use ideas and skills which permeate 
chemistry, for example, the analysis and evaluation of empirical data and other 
information in contexts which may be new to them. 

 
The ILC does not have such a requirement. 

 
• GCE A Level defines performance separately at AS, A2 and A Level using 

criterion referenced descriptors 
• The ILC does not use grade descriptors; grades are based solely on the marks 

given for the paper (converted to a percentile scale) taking account of the 
performance of previous years’ cohorts.  

• The ILC has a total of 13 grades (including the banding within the broad grades of 
A to E) ranging from A1 to F.  Both GCE AS and GCE A Level have five grades, 
A-E.   

 
The AS Assessment Unit 2811: Foundation Chemistry assessment procedures and 
examination papers were compared with those for the ILC, and it was found that some 
ILC questions combined assessment associated with standards at both AS and A2 
Levels.  The Group agreed that the Module 2811 and the ILC examination had many 
comparable elements at AS standard, but that the ILC examination also asked more 
demanding types of question which were more akin to A2 standard.  This suggested 
that the level of demand of the ILC paper is greater than the level of demand of the 
AS paper. 
 
The GCE AS Assessment Unit 2812: Chains and Rings examination papers, in 
common with all the OCR chemistry papers, have no optional questions, unlike the 
ILC which has a number of optional questions.  This could suggest that the GCE AS 
Level was more demanding.  The ILC was, however, more demanding in its style of 
question because, unlike the AS, it provided no prompts as to the length or structure 
of the correct answer.  On the other hand, the marking procedures for the ILC allowed 
a larger number of marks for each question, which allowed examiners more flexibility 
in recognising where a candidate had been partially correct. 
 
The demands of the questions on the examination paper for AS Assessment Unit 
2813, Component 01: How far, how fast? and the ILC questions assessing the same 
content were agreed to be very similar.  
 
On the basis of this evidence, the Group therefore agreed that overall the level of 
demand of the ILC examination was the same as the demand of the three AS 
Assessment Units.  
 
Comparison of the A2 Assessment Unit examinations with the ILC papers was 
potentially problematic, given the earlier finding that large areas of the A2 content 
were not present in the ILC syllabus.  However, there was still sufficient overlap to 
make, in principle, meaningful comparisons of demand based upon the questions 
being set in the examination papers.  So, for A2 Module 2814: Chains, Rings and 
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Spectroscopy, the Group agreed that the examination questions in Assessment Unit 
2814 were covered to the same degree of demand in the ILC examination. 
 
However, the subject matter being assessed in the two A2 Assessment Units 2815: 
Trends and Patterns, Component 01and 2816, Component 01: Unifying Concepts is 
synoptic in nature and synoptic assessment relates the content in these modules with 
knowledge and understanding acquired elsewhere in the course, as discussed earlier. 
 
Thus, questions requiring candidates to demonstrate these abilities are set in 
Assessment Unit 2815, Component 01, and Assessment Unit 2816, Component 01.  
Such synoptic questions are not part of the ILC examination.  Consequently, where 
synoptic abilities are being tested in the OCR examination papers, even if the content 
which is being assessed is the same as in the ILC papers, the demand of the OCR 
questions was judged to be greater than that of the ILC questions.  Where similar 
content and non-synoptic abilities are being tested in these papers, the Group judged 
the standard of assessment to be the same.   
 
Therefore, the differences in content and purposes of assessment between the two 
Assessment Units 2815/01 and 2816/01, and the ILC examination, suggested that, for 
benchmarking purposes, making a valid comparison between the demand of the 
overall A Level in Chemistry and the ILC Chemistry was potentially problematic. 
 
Consequently, at this stage, the Group reconfirmed its earlier view that the ILC 
Higher Level syllabus is equivalent in volume to four units of an A Level, but that the 
assessment demand of the ILC examination seemed more aligned with the assessment 
demand of an AS Level. 
 
Comparing levels of attainment – candidate evidence 
 
The Group reviewed a number of GCE A Level and ILC candidate scripts.  The 
differences in the marking procedures between the two awards meant that it was not 
possible to apply the respective marking schemes in this exercise.  Group members 
therefore used their own experience and knowledge of the marking schemes and 
expectations of candidate performance in their ‘own’ examination to grade the 
candidate scripts. 
 
Group members began with a general discussion about expectations of candidate 
performance in the respective AS/A2 and ILC examinations.  They then reviewed 
pairs of comparable scripts from each examination, (i.e. a Grade A script from an 
OCR AU and a Grade A script from the ILC, a Grade E script from an OCR AU and a 
Grade D script from the ILC) and then awarded an ILC grade to the A Level paper.   
 
The following conclusions were reached: 
 
• The AS Assessment Unit 2811 Grade A examination script would be awarded a 

borderline ILC Grade A2/B1.  The candidates on both papers displayed the same 
knowledge of subject content, and application of this knowledge.  Both had good 
mathematical ability. 

• The AS Assessment Unit 2811 Grade E examination script would be awarded an 
ILC Grade D2/D3 (a narrow pass).  Both types of candidate showed similar 
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variation on specification coverage, and were able to perform very basic 
calculations only. 

• Extrapolating across the three AS units, on the basis of some candidate evidence 
available for AS Assessment Units 2812 and 2813, Component 01, the GCE A 
Level Chair of Examiners stated that the Grade D3 ILC Higher Level examination 
script would be awarded a Grade E at AS Level.  Her judgement was based on the 
demonstration of syllabus coverage and the ability to demonstrate understanding. 

 
The Group then looked at examination scripts from the OCR Assessment Unit 2814, 
an A2 Assessment Unit.  It had already been agreed that the degree of overlap of 
content of this module with the ILC syllabus was 50%, but that questions on the 
comparable content were of a similar level of demand.  Given this, the Group agreed 
that: 
 
• The A2 Grade A examination script would be awarded a borderline A1/A2 in the 

ILC on the comparable questions. Both candidates displayed similar deep subject 
knowledge, and were able to apply this knowledge competently. 

• The Grade E examination script would be awarded a C3 in the ILC on the 
comparable questions.  Both types of candidate were able to apply subject 
knowledge in a basic way, and showed a similar patchy knowledge of the subject. 

 
Finally the Group considered some exemplar assessment evidence for the A2 
Assessment Units 2815, Component 01, and 2816, Component 01 against the ILC 
scripts.  It was recognised that, given the significant amount of synoptic assessment in 
these examinations, as well as the fact that significant areas of content of these 
modules is not present in the ILC syllabus, a valid comparison was problematic.  
However, while there is no requirement for synoptic assessment in the ILC, group 
members agreed that, on questions of comparable content, there was some evidence of 
some of the required synoptic skills in the ILC Grade A scripts and, to a lesser extent, 
some evidence of these skills in the Grade D1 scripts (but not D2 or D3).  Therefore, 
taking the three A2 units together, the group agreed that an ILC candidate would need 
to be graded D1 or above in order to be awarded a Grade E at GCE A2 Level.   
 
Given the differences in assessment approaches between the two awards, the best 
judgement of the Group was that the ILC Higher Level award was equivalent in 
volume to four units of the GCE A Level, but with a level of demand intermediate 
between AS and A2.  This would therefore suggest allocating a maximum of 80 Tariff 
Points to the ILC Higher Level award. 
 
In summary, the results of the grading according to the demands of the other 
examinations are: 
 
OCR GCE A Level 
 

Equivalent to ILC Higher ILC Ordinary 

Module 2811 AS Grade A  A2/B1  
Module 2811 AS Grade E  D2/D3  
Module 2814 A2 Grade A*  A1/A2  
Module 2814 A2 Grade E *  C3  
* On comparable questions 
 
ILC Higher Equivalent to OCR GCE A Level  
D3  AS Grade E  
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ILC Ordinary Level 
 
The Group discussed the relationship between the ILC Ordinary and Higher Levels.  
Preliminary work conducted prior to the meeting confirmed that both Ordinary and 
Higher levels had relevance for admission to higher education in Ireland.  Mapping of 
content suggested that the ILC Ordinary Level is a subset of the ILC Higher Level and 
this was confirmed by the ILC examiners. Key differences between Ordinary and 
Higher levels include: the volume, breadth and depth of material studied; and the 
amount of assessment of quantitative material, which is at a lower standard for 
Ordinary Level compared to that for Higher Level. 
 
Consideration was also given to the size relationship of the Ordinary Level within the 
ILC with the Higher Level.  This was based on the mapping undertaken and also on 
the views of the two ILC examiners.  The Group agreed that ILC Ordinary Level 
award comprises approximately 70% of the volume of ILC Higher Level award. 
 
The content of the ILC Ordinary Level was considered to be mainly equivalent to 
GCSE, with some elements from GCE A Level, all at AS level. The Group was of the 
opinion that ILC Ordinary Level standards aligned with high GCSE standards. 
Differences between the Ordinary and Higher level were particularly marked in the 
areas of content, assessment, demand, choice, marking schemes and question 
structure. As a result, the following judgements were made by the Group: 
 
 
ILC Ordinary Equivalent to ILC Higher GCSE 
B1  D3 A 
D3  Below Higher Foundation level 
 
Additional evidence 
 
Dr McDougall indicated that, for entry to University of Edinburgh, ILC Higher Level 
students are deemed suitable for entry into Year One of a four-year Honours 
programme (i.e. the same as Scottish Higher students).  Advanced Higher and good 
GCE A Level students are more likely to enter Year Two.  Dr McDougall also 
thought that an ILC Higher Level was equivalent to a Scottish Higher, both in terms 
of volume and demand.   
 
Dr McDougall’s view is supported by further evidence from Queens University, 
Belfast, where an ILC candidate has tended to be treated as equivalent to a Scottish 
Higher candidate.  Given that ILC candidates normally take seven subjects, it is 
expected that content coverage in a given subject will be less than for A Level.  ILC 
applicants to a three year Chemistry degree programme would normally be selected 
on their potential ability to close this knowledge gap. 
 
In conclusion 
 
Given the differences in assessment approaches between the two awards, the best 
judgement of the Group was that the ILC Higher Level award was equivalent in 
volume to four units of the GCE A Level, but with a level of demand intermediate 
between AS and A2.  This would therefore suggest allocating a maximum of 80 Tariff 
Points to the ILC Higher Level award. 
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However, there are potentially important qualitative differences in the knowledge, 
skills and understanding of an ILC candidate compared to an A Level candidate, 
given that: 
 
• Some more difficult material is covered in the A2 units which is not covered in the 

ILC Higher 
• There is the requirement for synoptic assessment in the A Level 
 
Admissions tutors should be made aware of these potential qualitative differences 
when considering an ILC candidate.  This difference is akin to that between a 
candidate with a Scottish Higher and an A Level.  This difference is reflected in the 
decision of the University of Edinburgh Chemistry Department’s admission policy of 
giving applicants with good A Level grades advanced standing (entry into Year Two 
of the degree programme), relative to an applicant with a Scottish Higher 
qualification, who would typically enter Year One of the University of Edinburgh’s 
Chemistry degree programme. 
 
4.3 THE ENGLISH GROUP 
 
A note on the application of the Protocol  
 
As will become clear in the first few pages of this section, the nature and design of the 
English syllabuses made it difficult to apply some of the guidelines set out in the 
Protocol.  The syllabuses are written in terms of the knowledge, skills and processes 
candidates are required to demonstrate in the examinations.  The English Group 
therefore approached the comparison of the two syllabuses by focussing on the 
examination requirements and the tasks candidates are required to do in the 
examinations and then reviewing candidate evidence. 
 
Introduction 
 
Given the differences in the language in which the two syllabuses are expressed and 
their different structures, the English Group initially spent some time discussing the 
general aims, intentions and expectations of candidate performance of the two awards. 
It was found that this discussion was more usefully informed by referring to the 
assessment tasks required of candidates in the respective examinations than by other 
sections of the syllabuses which tended to reflect different philosophical approaches 
to the examination of English while not affecting the intended outcomes. 
 
Comparison of aims and objectives 
 
Group members agreed that the aims of the two awards were very similar.  In both 
syllabuses the study of language and literature is integrated.  Both awards aim to 
produce mature, reflective, critical and independent readers and thinkers.  The 
overarching aim of both awards was summarised as follows: 
 
‘To develop the world of the student in the capacity to engage with language and literature, 
through a series of interventions using both closed and freely encountered texts.’ 
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To confirm these similarities, the group compared the six Assessment Objectives 
(AO) in the AQA specification with the aims and assessment requirements of the ILC 
syllabus, as is shown in the table below. 
 
Table 1: Comparison of aims and objectives 
 
AQA Assessment Objectives 
 
The examination will assess a candidate’s ability to: 
 

ILC Aims and Assessment Requirements 
 

1.  Communicate clearly the knowledge, understanding and 
insights gained from the combined study of literary and 
linguistic study, using appropriate terminology and accurate 
written expression. 
 
6.  Demonstrate expertise and accuracy in writing for a variety 
of specific purposes and audiences, drawing on knowledge of 
literary texts and features of language to explain and comment 
on the choices made. 
 

This syllabus will foster students’ development in the 
following area: 
 
Concepts and Processes:  
The ability to think, reason, discriminate and evaluate in a 
wide variety of linguistic contexts, personal, social, vocational 
and cultural.  In comprehending, students should be able to 
analyse, infer, synthesise and evaluate; in composing, students 
should be able to research, plan, draft, re-draft and edit. 
 

2.  Respond with knowledge and understanding to texts of 
different types and from different periods, exploring and 
commenting on relationships and comparisons between them. 

At Higher Level, as a minimum requirement, students should 
demonstrate the ability to: 
 
• Compare and contrast a range of texts under a variety of 

abstract categories, e.g. cultural and historical contexts, 
author’s viewpoint, literary form and period, etc. 

 
3.  Use and evaluate different literary and linguistic 
approaches to the study of written and spoken language, 
showing how these approaches inform their readings. 
 
4.  Show understanding of the ways contextual variation and 
choices of form, style and vocabulary shape the meaning of 
texts. 

The aims of this syllabus are to develop in students: 
 
• A respect and appreciation for language used accurately 

and appropriately and a competence in a wide range of 
language skills both oral and written. 

 
The syllabus will foster students’ development in the 
following area: 
 
Skills:   
Interpreting and controlling the textual features (grammar, 
syntax, spellings, paragraphing) of written and oral language 
to express and communicate. 
 

5.   Identify and consider the ways attitudes and values are 
created and conveyed in speech and writing. 

The syllabus will foster students’ development in the 
following area: 
 
Attitudes and Effects: 
The development of interest and enjoyment in using language, 
a respect for its potential to make meaning and an appreciation 
of its diverse cultural manifestations. 

 
 
It was agreed that, while the language in which the AQA Assessment Objectives and 
the ILC aims and assessment requirements were expressed was different, the 
underlying concepts and expectations of candidate performance were very similar; for 
example, AQA AO1: To communicate clearly the knowledge, understanding and 
insights gained from the combined study of literary and linguistic study, requires the 
candidates to demonstrate the same skills and knowledge as ILC Aim 3.4.1: The 
ability to think, reason, discriminate and evaluate in a wide variety of linguistic 
contexts, personal, social, vocational and cultural.   
 
Structure  of the awards  
 
As with all GCE A Levels, the AQA specification comprises six modules, three to be 
completed for the AS award normally in the first year of the course, with a further 
three required for the full A Level qualification normally at the end of the second 
year.  In the English specification, the AS modules are designed to begin the 
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development of the skills and processes which candidates will be required to 
demonstrate at greater depth in the A2 modules. 
 
The ILC syllabus is designed to be delivered over two years and describes the 
learning outcomes and levels of attainment required at the end of the course for both 
Higher and Ordinary Level. 
 
Determining size – comparison of study hours  
 
A measure of the size of an award is normally the number of hours of study needed to 
complete it.  However, the English Group did not believe this would be a very 
productive line to follow.  Neither award prescribed the number of study hours 
required.   The ILC examiners noted that, among the ILC subjects, English normally 
had more contact hours, but that this could vary from school to school, possibly 
accounting for some 225 hours across the two years.  Similarly, the number of contact 
hours for GCE A Level English depended on individual school’s timetabling 
arrangements, but may account for some 270 hours.  It should be borne in mind, 
however, that candidates normally take seven subjects for the ILC, whereas GCE A 
Level candidates normally take three subjects.  This may have some bearing on the 
number of study hours available in each system. 
 
Nevertheless, all group members felt strongly that the number of study hours would 
not be a relevant measure of the relative size of the two awards and that any 
difference in size of the two awards was unlikely to be dependent on the number of 
study hours required.  The HE representative supported this argument from her 
perspective as an Admissions Tutor (see below). 
 
Determining size – comparison of content/breadth and depth of coverage 
 
The English Group quickly agreed that, while it could be done, there was no value in 
comparing the numbers and types of texts to be studied.  These would vary from 
syllabus to syllabus and from year to year.  It was agreed that, while students clearly 
had to have knowledge and understanding of the texts and the relevant literary and 
linguistic concepts, it was their ability to demonstrate the skills and processes, 
indicated in the above table, through their knowledge of the texts which was 
important.   
 
The HE representative, Anne McCartney, confirmed this point from her perspective 
both as an Admissions Tutor for English and as an English lecturer.  In her 
experience, over many years, she has admitted and taught both Grade A ILC and GCE 
students.  While these students come from a variety of schools and colleges following 
different syllabuses requiring the study of varying numbers and types of texts, they 
perform equally well at university since they have developed the skills and processes 
needed to engage with the material of an English degree.  In her view, the 
development of these skills and processes is quite independent of the numbers and 
types of texts studied, as well as independent of the length of study.  In addition, she 
noted that many of the relevant analytical and writing skills are also developed 
through the study of other subjects such as, for example, history, geography and social 
studies. 
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Therefore, although there is ‘content’ in the two English syllabuses in terms of texts to 
be studied and literary and linguistic concepts to be learned, these are not significant 
factors to be considered when determining the breadth and depth or volume of an 
English syllabus.  The fact that both syllabuses are written in terms of learning 
outcomes, or the knowledge, skills and processes candidates are required to 
demonstrate in the respective examinations, adds weight to this argument. 
 
The group therefore agreed that the only way to determine similarities and differences 
in the breadth and depth of coverage of the two syllabuses, and thereby to gain a 
measure of the relative sizes of the two awards, was to: 
 
• Compare examination requirements 
• Compare the tasks candidates are required to do to demonstrate their skills and 

knowledge and then to  
• Compare levels of attainment by examining candidate evidence from the 

respective examinations. 
 
NB: Initial mapping exercises conducted prior to the meeting, and made available to 
the Group, had indicated that this would be the way forward.  They formed the basis 
of are the more detailed work of the Group which follows, and are therefore not 
included in Appendix 3. 
 
Comparing examination requirements 
 
Given the modular structure of the AQA English specification, there are six 
examinations normally taken over the course of the two year programme, three at AS 
Level in May of the first year and three at A2 Level in June of the second year.  While 
the requirement to demonstrate similar skills and processes therefore occurs at both 
AS and A2 Levels, the A2 candidate is expected to demonstrate a more sophisticated 
use of these skills and processes, reflecting their developing maturity of perception.  
In both the ILC Higher and Ordinary Levels there are two examination papers taken at 
the end of the two year course.  There is no course work in either syllabus and all 
examinations are externally marked. 
 
Each AQA examination paper contains one or two sections, each section requiring 
one question to be answered, except for Unit 5 where Section B comprises two 
questions.  Paper 1 of the ILC Higher Level contains two sections, each with one 
question and Paper 2 three sections, two with one question and one with two 
questions.  
 
The length of the respective papers and numbers of questions/assessment tasks 
required was noted.  If the end of course ILC papers are set against the AQA A2 
papers, there is a significant similarity between the length of the papers and the 
numbers of questions/assessment tasks required, as the table below shows.  Taken 
together with the similarity in aims and objectives discussed earlier, it was suggested 
that this evidence may be an indicator of a similarity in the relative sizes of the two 
awards. 
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Table 2:  Comparison of length and content of end of course examination papers  
 
AQA Length of paper 

 
No of tasks ILC Higher Level Length of paper No of tasks 

Unit 1 1hr 15mins 2    
Unit 2 1hr 15 mins 1    
Unit 3 1 hr 30 mins 2    
Total 4 hrs 5    
      
Unit 4 1hr 30 mins 1 
Unit 5 2hrs 15 mins 3 
Unit 6 2hr 30 mins 2 

Paper 1 
 
Paper 2 

2 hrs 50 mins 
 
3 hrs 20 mins 

2 
 
4 

Total 6hrs 15 mins 6  6 hrs 10 mins 6 

 
Comparing assessment tasks 
 
The group then moved on to compare the assessment tasks required of candidates in 
the respective examinations. The following methodology was agreed, working 
through the six AQA assessment units.  The AQA Principal Examiner discussed the 
requirements for each section of each assessment unit and provided a brief summary 
of the task involved.  The ILC senior examiners responded with an overview of the 
requirements for each section of each of the two ILC examination papers, and 
indicated in which section of which paper a task similar to the AQA assessment task 
was required.  At each stage the HE representative’s view/agreement on the similarity 
of the tasks was sought.   
 
Although all six AQA units were included in the exercise, the AQA Principal 
Examiner reminded the group that the AS modules and their respective assessment 
units are designed to develop and assess skills and processes which candidates will be 
required to demonstrate at greater depth in the A2 examinations.  There is therefore a 
transfer of skills and processes from Units 1-3 to Units 4-6 as follows. 
 
Unit 1: Language Production 
 

Similar skills as in  Unit 5: Text & Audience  Directed writing 

Unit 2: Poetic Studies 
 

Similar skills as in  Unit 4: Comparative Lit erary 
Studies 
 

Poetry or prose texts 

Unit 3: The Study of Language 
of Prose and Speech 

Similar skills as in  Unit 4: Comparative Literary 
Studies 
Unit 6: Language in Context 

Prose 
 
Speech 
 

 
The ILC Higher Level assessment tasks are therefore mapped in more detail to Units 
4-6 since, given the evidence relating to the similarity in aims and objectives and the 
comparable length of the ILC and AQA Units 4-6 examinations, it was felt that the 
main thrust of the comparison should be between the two sets of end of course 
examinations. 
 
The following table provides a record of the above process of comparing assessment 
tasks.  The left hand column indicates the title of the AQA assessment unit and the 
task required in each section of the examination.  The middle column indicates the 
brief summary of the assessment task identified by the AQA Principal Examiner.  The 
third column shows the titles and sections of the ILC Higher Level examinations, with 
some brief description of the tasks, set against the summary of each AQA assessment 
task. 
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Table 3: Comparing assessment tasks 
 
AQA Assessment Units AQA Summary of  Task ILC Higher Level Papers  
Unit 1: Language Production 
 
Section A 
Directed writing, e.g. a leaflet  
 
Section B 
Evaluation of process of own writing  

Directed writing  
 
 
 
 
Evaluation – see bullet points on 
next page 

Paper 1: Comprehending & Composing 
Sections 1&2 
Paper 2: Literary Studies 
Section 3b:Prescribed Poetry  
 
Paper 1: Comprehending & composing 
Section 1 (evaluation of printed texts) 
Paper 2: Literary Studies Section 3a: Unseen poem  
 

Unit 2: Poetic Study 
Write essay on single text- pre-1900 or 
modern 
 
Open book 
 

Write essay  Paper 2: Literary Studies  
Section 3: Prescribed Poetry – pre1900 and modern 
 
 
Closed book 

Unit 3: Prose Study 
Section A    
Write essay on single text – context 
given>wider effect – pre-1900 or modern 
 
Open book 
 
Section B 
Comment on how spoken language is used 

Write essay  
 
 
 
 
 
 
 
Different task of equal value – see 
bullet points on next page 

Paper 2: Literary Studies  
Section 1: Single text – pre-1900 and modern 
 
 
 
Closed book 
 
Paper 1: Comprehending and Composing  
Section 1: Visual imagery – descriptive, narrative 
and affective 
 

NB: Units 4-6 require candidates to 
demonstrate at a more sophisticated level 
skills and processes developed in Units 1-3. 
 

  

Unit 4: Comparative Literary Studies 
 
Essay comparing two texts, from different 
periods; choice of prose and poetry. 
 
 
 
 
 
 
 
 
Open book 
 

 
 
Write essays 
comparing/commenting on 
prose/drama/poetry texts from 
different periods. 

Paper 2: Literary Studies 
Section 1: Single Text 
Essay on choice of prose/drama text, from different 
periods 
Section 2: Comparative Studies 
Essay comparing different types of texts; choice of 
theme/issue or cultural context. 
Section 3a: Unseen Poem 
Commentary 
Section 3b: Prescribed Poetry 
Essay 
 
All closed book 

Unit 5: Text and Audience 
Section A 
Write essay on dramatic text 
 
Closed book, but passage provided 
 
Section B 
Directed writing – adaptation of material from 
two linked texts for a specific audience 
 
 
 
 
 
 
 
Commentary on methods; evaluation of 
linguistic/literary techniques used. 
 

 
 
Write essay 
 
 
 
 
Directed writing 
 
 
 
 
 
 
 
 
See bullet points on next page 

Paper 2: Literary Studies  
Section 1: Single text  
See detail above 
 
 
 
Section 2: Comparative study  
See detail above 
Paper 1:Comprehending & Composing 
Section 1: Comprehending 
Three questions on non-fiction texts, including visual 
images, plus a directed writing task. 
Section 2: Composing 
Range of tasks for various audiences.  

Unit 6: Language in Context 
(Synoptic) 
Section A 
Analytical comparison of  3 unseen texts of 
differing forms, including spoken language 
 
 
Section B 
Commentary on/evaluation of techniques used 
 

 
 
 
Write essay 
Compare texts 
 
 
 
See bullet points on next page 

Paper 1: Comprehending & Composing 
 
Section 2: Composing  
 
Paper 2: Literary Studies 
Section 2: Comparative study  
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At the end of this process, the group was agreed that assessment tasks similar to those 
in the AQA papers could be found in the ILC papers.  So, although the papers are 
structured differently, it was agreed that both sets of candidates were being asked to 
do very similar tasks, particularly in respect of the end of course exams.   
 
A number of differences were, however, noted, all of which stemmed from the 
different approaches to the examination of English reflected in the two syllabuses:  
 
• Paper 1 of the ILC examination includes the assessment of visual literacy, an area 

not included in AQA.  On the other hand the AQA papers require candidates to 
comment on the use of spoken language, an aspect that does not feature largely in 
the ILC papers.  It was thought that these different aspects were of equal value, 
reflecting a difference in approach to the assessment of English, and did not have 
a significant bearing on the main body of skills and processes under consideration.  

 
• Two of the AQA units are open book papers, whereas there are no open book 

papers in the ILC.   
 
• AQA places an emphasis on the candidate’s ability to evaluate their own writing 

and their own use of literary concepts when analysing texts.  This ‘meta 
awareness’ is not explicit in the ILC papers, although candidates are required to 
evaluate a writer’s use of literary and linguistic concepts in the texts studied, and 
the use of language appropriate to the chosen audience is required in the directed 
writing tasks.   In this sense, ILC candidates’ evaluation of the use of language 
and literary concepts is implicit in their choice of language and terminology to 
answer the questions.  They are not required to exp lain or justify these choices.  It 
was suggested that the AQA approach could be characterised as being more 
concerned with technicalities of critical awareness than the ILC where the 
emphasis is on candidates’ ability to express themselves freely in response to a 
range of texts.   

 
The HE representative agreed with this difference in emphasis between the two 
approaches to the examination of English, but noted that the requirement for 
explicit skills of critical awareness does not necessarily mean that candidates 
demonstrate the main body of skills and processes at more sophisticated level.  In 
her experience, she had found candidates from both awards to be equally self -
analytical.   
  
The group agreed that there was no value in pursuing this issue further. It was 
suggested that since the relevant questions on the AQA papers represented a very 
small percentage of the overall GCE A Level grade, this difference in approach to 
English examining may not significantly affect the comparison of levels of 
attainment. 
 

• In order to meet the QCA specification criteria for GCE A Level, all specifications 
are required to have a synoptic assessment.  AQA Unit 6 is designed to draw on 
all the elements of the previous modules and reflect all the Assessment Objectives.  
There is no equivalent requirement for the ILC examinations. 

 



 48 

Comparing levels of attainment – candidate evidence 
 
Having agreed that broadly similar assessment tasks were required of both AQA and 
ILC candidates across the two sets of papers, the group then moved on to look at 
marked candidate scripts to determine whether  
 
• there were any differences between the depth and breadth of the skills and 

processes the respective candidates demonstrated when carrying out these tasks   
• this exercise would indicate any difference in size of the two awards 
 
In selecting the AQA scripts, the group decided to concentrate on the three A2 papers 
since these would demonstrate the depth and breadth of skills and processes required 
at the end of the two year course, and could therefore be compared with those 
required in the terminal ILC examinations. 
 
Differences in the respective marking schemes were noted.  AQA questions are 
marked against the relevant Assessment Objectives.  There are five mark bands within 
each AO, each of which has generic descriptors of performance.  The ILC questions 
are marked against four broad assessment criteria, (Clarity of Purpose, Coherence in 
Delivery, Mastery of Language to communicate clearly and Mastery of Mechanics) 
and the marks then converted to a grade.  There are no individual grade descriptors. 
(See Section 3 for more detail.)  These differences, together with the lack of direct 
correspondence between papers, meant that it was not possible to apply the respective 
marking schemes in this exercise.  Group members therefore used their own 
experience and knowledge of the marking schemes and expectations of candidate 
performance in their ‘own’ examination to grade the candidate scripts. 
 
It was also noted that while AQA papers are graded A-E, the ILC has 13 grades, 
including the banding within the broad grades of A-E, ranging from A1 to F.  
 
The senior ILC examiners reviewed the examination scripts of three candidates at 
Grades A and E borderlines from AQA Units 4, 5 and 6 taken from the June 2002 
examination session.  The AQA Principal Examiner reviewed a sample of two ILC 
Higher and two Ordinary Level Paper 1 and 2 scripts at Grades A and D from the June 
2002 examination session, and the HE representative reviewed a sample of scripts 
from both awards.   
 
ILC grading of AQA candidate scripts 
 
The exercise began with the ILC examiners presenting their views on and allocating 
an ILC Higher Level grade, and, where appropriate an Ordinary Level grade, to each 
of the AQA candidate scripts. 
 
AQA Unit 4: Comparative Studies 
 
The ILC examiners thought that the skills of comparison demonstrated by the AQA 
Grade A candidate would achieve a Grade A1 in the ILC grading system.  The AQA 
Grade E candidate would merit a D1 or C3 in the ILC system. 
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AQA Unit 5: Text and Audience 
 
The ILC examiners found many skills and processes in both the Grade A and Grade E 
candidate scripts which are required in the ILC examinations, for example, 
comparative skills, directed writing, writing for a specified audience.  As had been 
discussed previously, the requirement in the second part of Question 2 for candidates 
to provide an evaluation of their own use of literary and linguistic concepts is not an 
explicit feature of the ILC papers, reflecting differences in approaches to examining 
English.  Given that this question represents a very small percentage of the overall A 
Level grade, it was agreed that it did not significantly affect the grading exercise.  The 
ILC examiners agreed that the Grade A candidate would merit an A2/B1 grade in the 
ILC system.  They did not, however, think that the Grade E candidate came up to the 
ILC Higher Level standard, relying too much on narrative with little use of 
comparative skills.  This paper would merit a B2 at Ordinary Level. 
 
AQA Unit 6: Language in Context 
 
As discussed previously, there is no equivalent requirement for synoptic assessment in 
the ILC.  However, the ILC examiners were able to find evidence of many similar 
skills and processes which they would expect to be demonstrated across both Paper 1 
and Paper 2 of the ILC examinations.  The skills of comparative analysis are to be 
found in Paper 2 and the skills of manipulating the language and writing for various 
audiences are addressed in Paper 1.   Here again, the requirement in Question 2 for 
candidates to demonstrate a meta awareness in their use of language and literary 
concepts arose.  Nevertheless, the ILC examiners believed that ILC candidates would, 
to some extent, demonstrate these skills in Paper 1.  
 
Taking the paper overall, the ILC examiners felt that the candidate would merit a 
B1/B2 in the ILC system since they would expect the skills and processes to be 
demonstrated in more depth to be awarded an ILC Grade A.  There was, for example, 
more narrative than analysis in Question 1 and no new skills were demonstrated in 
Question 2.  As in Unit 5, they did not think that the Grade E candidate came up to the 
ILC Higher Level standard, relying almost exclusively on narrative rather than 
demonstrating the level of sophistication required at the Higher Level.  They thought 
it would merit a C2/C3 at Ordinary Level. 
 
In subsequent discussion, the AQA Principal Examiner indicated that the structure of 
the paper was under review, and that, currently, candidates may include information 
in Question 1 which might be more appropriate in Question 2.  AQA examiners, 
however, take this into account and credit this overlap accordingly.  Responses to 
Question 2, taken in isolation from Question 1, may therefore seem to lack depth.  It 
seemed likely that these circumstances contributed to the ILC examiners giving the 
paper lower ILC grades than those they had awarded for Units 4 and 5. 
 
AQA grading of ILC candidate scripts 
 
The AQA Principal Examiner then gave his views on the ILC papers.  In his view, the 
Higher Level Grade A candidate on the ILC Paper 2 Comparative Studies question 
would also have been awarded a Grade A at GCE A Level.  The Grade D candidate’s 
work matched the AQA Grade E, both showing a basic range of the required skills of 
each component.  He did not apply GCE A Level grades to individual candidate 
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scripts for Paper 1 or the other sections of Paper 2, but made the following general 
observations about the standard of work. 
 
ILC Higher Level 
 
The positive qualities in the two candidate scripts across the two papers which would 
merit the comparable award of a Grade A or D at GCE A Level included: 
 
• Greater technical accuracy and wider vocabulary than shown by many AQA 

candidates 
• Excellent quality of written expression – a natural eloquence 
• A consistent focus on the task in hand throughout the question – not always the 

case with AQA candidates 
• Clear evidence of excellent comprehension of texts 
 
The issues which might affect the award of a comparable grade stemmed once again 
from the differences in approaches to examining English. 
 
• A tendency to provide more narrative than literary criticism and to overuse 

quotations – both of which arise from the closed book examination 
• The absence of explicit self analysis of linguistic and literary concepts 
 
In general, the AQA Principal Examiner thought that the standard of work shown by 
the ILC Higher Level candidates at Grades A and D was broadly equivalent to that 
demonstrated by the A Level candidates at Grades A and E. 
 
In summary, the results of the grading according to the demands of the other 
examination are: 
 
AQA 
 

Equivalent to ILC Higher ILC Ordinary 

Unit 4 Grade A  Grade A  
Unit 4 Grade E  Grade C3/D1  
Unit 5 Grade A  Grade A2/B1  
Unit 5 Grade E   Grade B2 
Unit 6 Grade A  Grade B1/B2 *  
Unit 6 Grade E   Grade C2/B3 
    
ILC Higher  AQA   
Grade A  Grade A  
Grade D  Grade E  
* See last paragraph under AQA Unit 6 above 
 
The group acknowledged that there were certain limitations with the candidate 
evidence available for this exercise.  In particular, although the ILC examiners were 
able to look at six scripts, they would have liked to have had scripts from a single 
candidate across the three AQA units.  On the other hand, while the AQA Principal 
Examiner was able to examine all the work relating to an individual candidate across 
both papers, only two sets of scripts were available. 
 
However, on the basis of the evidence from this exercise, the group agreed that there 
was broad equivalence between the standard of candidate performance required for 
Grade A in both awards, and that the ILC Grade D was broadly equivalent to the GCE 
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A Level Grade E.  There was, therefore, no significant difference in depth and breadth 
of skills and processes required at end of two year course.   
 
Determining the size of the awards – conclusions  
 
The evidence from the comparison of aims and objectives (Table 1), the comparison 
of the length and numbers of questions/assessment tasks in the A2 and Higher Level 
examination papers (Table 2) and the similarity of assessment tasks (Table 3) had 
already indicated that the demands and requirements of the ILC Higher Level and 
AQA A Level awards were very similar.  The evidence from the comparison of levels 
of attainment demonstrated that: 
 
• The standards of assessment are comparable 
• Levels of attainment are comparable  
• There was no difference in the level of demand across the two sets of papers in the 

two awards  
 
The group returned to the numbers of study hours required and agreed, as they had 
argued, that the difference in contact time had no bearing on their findings. 
 
The group therefore concluded that the ILC Higher Level award should be considered 
to be equivalent in size and demand to the AQA GCE A Level award.  The HE 
representative confirmed that this conclusion accorded with her experience of 
admitting and teaching candidates from both awards. 
  
ILC Ordinary Level 
 
Higher Level and Ordinary Level candidates follow the same syllabus and are 
sometimes taught together in the same class.  Candidates are technically able to 
decide on which level of paper they will sit on the day of the examination.  The 
material covered by Higher and Ordinary candidates is more or less the same.  
Ordinary Level candidates study fewer poetry texts than Higher Level candidates, the 
study of Shakespearean drama is optional, whereas it is compulsory for Higher Level 
candidates and they are only examined on the use of two comparative modes instead 
of three at Higher Level.  The two examination papers at Ordinary Level are the same 
length with the same number of sections and questions, and require candidates to do 
similar assessment tasks.  The essential difference is in the level of sophistication 
expected of Ordinary Level candidates’ answers.  For example, questions may be 
worded to allow candidates to place more reliance on narrative than the critical 
analysis which would be expected of Higher Level candidates. 
 
The examination papers are marked according to the same four broad assessment 
criteria as the Higher Level papers, although, as stated above, the expectations of 
candidate performance are lower.  The same grading system is used.  There is no 
formal equivalence between the Higher and Ordinary Level grades.  However, in the 
tariff points system established by the Central Applications Office for ent ry to HE, a 
Grade A1 at Ordinary Level is allocated the same number of points as a Grade C3 at 
Higher Level.   The HE representative stated that in her experience a Grade A at 
Ordinary Level was broadly equivalent to a Grade C at Higher Level.  
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The final plenary 
 
At the end of the three days, the following similarities and differences among the 
three ILC awards in comparison with the respective GCE A Levels had become clear. 
 
Aims and objectives 
 
All three subject groups had found very close similarities between the aims and 
objectives of the respective ILC and GCE A Level awards. 
 
Size of the ILC Higher Level awards in comparison with the relevant GCE A Level 
award 
 
Subject Size 

 
Mathematics ILC Higher Level estimated to be equivalent to about 3.5 GCE A 

Level units, with a substantial amount of the ILC content being at 
A2 Level. 
 

Chemistry ILC Higher Level estimated to be two-thirds the size of the GCE A 
Level, or equivalent to 4 units. 
 

English ILC Higher Level estimated to be the same size as the GCE A 
Level. 

 
Comparisons of levels of attainment  
 
The outcomes of the comparison of examination scripts by each of the subject groups 
is shown in Table 4.  Although the awards are of different sizes, there would seem to 
be a significant degree of agreement across the three groups that the GCE A Level 
Grades A and E are comparable to the ILC Higher Level Grades A and D.  The 
position regarding the ILC Ordinary Level was, however, less clear. 
 



 53 

Table 4: Comparison of levels of attainment 
 
Mathematics 
 
Edexcel GCE A Level Equivalent to ILC Higher ILC Ordinary 
P1 AS Grade E  E C1 
P3 A2 Grade A  A1  
P3 A2 Grade E  D1 A1 
    
 
ILC Higher Equivalent to Edexcel GCE A Level  
A2  A  
D3  E  
 
 
ILC Ordinary Equivalent to ILC Higher  
A  C3  
 
Chemistry 
 
OCR GCE A Le vel Equivalent to ILC Higher ILC Ordinary 
Module 2811 AS Grade A  A2/B1  
Module 2811 AS Grade E  D2/D3  
Module 2814 A2 Grade A  A1/A2  
Module 2814 A2 Grade E  C3  
 
ILC Higher Equivalent to OCR GCE A Level  
D3  AS Grade E  
 
 
ILC Ordinary Equivalent to ILC Higher GCSE 
B1  D3 A 
D3  Below Higher Foundation level 
    
 
 
English 
 
AQA GCE A Level Equivalent to ILC Higher ILC Ordinary 
Unit 4 Grade A  Grade A  
Unit 4 Grade E  Grade C3/D1  
Unit 5 Grade A  Grade A2/B1  
Unit 5 Grade E   Grade B2 
Unit 6 Grade A  Grade B1/B2*  
Unit 6 Grade E   Grade C1/B3 
    
ILC Higher  AQA GCE A Level  
Grade A  Grade A  
Grade D  Grade E  
*See last para under AQA Unit 6 on P47 
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SECTION 5:  ALLOCATING UCAS TARIFF POINTS TO THE ILC 
 
The ILC is a qualification comprising a number of subjects each of which is awarded 
at two levels – Higher and Ordinary. (A Foundation Level is available in Mathematics 
and Irish, but is not considered in this report.) Candidates for the two levels follow 
similar, though not necessarily identical, programmes of study.  The difference 
between Higher and Ordinary Level lies, therefore, mainly in the level of demand of 
the final examination papers taken by the candidate.  The choice of which 
examination paper(s) a candidate chooses to sit can be exercised up to the day on 
which the examination is taken.  Thus a candidate can, on the day of the examination, 
opt, for example, to take the Ordinary rather than the Higher Level paper. The effect 
of this ‘tiering’ is to spread the level of attainment that it is possible to achieve in the 
ILC from below a Grade E at A Level up to a Grade A at A Level.  This broad range 
of attainment needs to be taken into account when allocating UCAS Tariff Points to 
the ILC.  
 
For Higher Education admissions purposes in Ireland, marks achieved on either the 
Higher Level or the Ordinary Level examinations are converted to a common scale.  
This Central Applications Office (CAO) scale indicates the equivalence between the 
different grades achieved in the Higher and Ordinary papers, in terms of points as 
shown in Table 5.  The CAO scale can, therefore, be used as a common metric to 
compare attainment at Higher and Ordinary Levels in the ILC, and is used for this 
purpose to model the final allocation of UCAS Tariff points to the ILC later in this 
section. 
 
Table 5: The CAO scale and its relation to the grades obtained in Higher and 
Ordinary Level examinations. 
 

Grade Higher Level Ordinary Level 
A1 100 60 
A2 90 50 
B1 85 45 
B2 80 40 
B3 75 35 
C1 70 30 
C2 65 25 
C3 60 20 
D1 55 15 
D2 50 10 
D3 45 05 

 
Estimating the relative demand of the two qualifications  
 
In terms of the relative demand of the two qualifications there was some agreement 
among the subject groups, as is shown in Table 4 in the previous section.  ILC Higher 
Level Grades A2/B1 aligned with Grade A at A Level in two out of three comparisons 
of examination scripts made by the English Group.  In the other case, the judgment of 
the group was that the Grade A script in the A Level examination would have 
received a B1/B2 Grade at Higher Level in the ILC examination. The Mathematics 
Group judged that a Grade A at A Level would align with an ILC Higher Grade A2, 
with an ILC Grade D3 aligning with an A Level Grade E.  However, the English 
Group judged that scripts awarded Grade E in two A Level units would have been 
given ILC Ordinary Level grades between B2 and C1.  Using the CAO scale this 
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would align the E grades achieved on these English A Level modules below a Higher 
Level Grade D3.  However, the judgment of the English Group was that an overall 
Grade E at A Level would be similar to attainment at Grade D in the ILC Higher. 
 
The work of both the Chemistry and the Mathematics groups made a distinction 
between the level of attainment needed to achieve similar grades in AS and A2 units.  
For example, the Mathematics Group aligned an AS Grade E with an ILC Higher 
Grade E (a fail grade at Higher Level) and an ILC Ordinary Grade C1.  Again using 
the CAO scale, this level of attainment is below the level of a Grade D3 in the ILC 
Higher.  The Chemistry Group aligned the AS Grade E scripts that they examined 
with the D2/D3 grade boundary in the ILC Higher.  The Chemistry Group also 
aligned an AS Grade A with the A2/B1 borderline in the ILC Higher.  However, both 
the Mathematics and Chemistry groups agreed that attainment at Grades A and E on 
the A Level A2 modules would command higher grades in the ILC Higher.  Thus both 
groups judged that an A2 Grade A aligns with the A1/A2 grades in the ILC Higher, 
and the A2 Grade E with D1 in the Higher. These differences are taken account of 
when modelling the final allocation of UCAS Tariff Points to the ILC below. 
 
The relative size of the two awards  
 
The UCAS Tariff works by allocating points to a qualification by taking account of 
both the level of demand expressed through the grading system of the qualification 
and the volume of study undertaken.  The protocol procedures currently require that 
the size of the qualification seeking entry to the Tariff be assessed relative to the 
benchmarking award by comparing the study hours needed to complete the 
qualification, and by careful matching of the content laid out in the specifications or 
syllabuses of the two awards.  An important lesson we have learnt as a result of the 
work on the ILC is that this process does not work well for subjects such as English 
where there is a large ‘skills’ component. This reflects the different nature of subjects 
and the different types of knowledge, skills and understanding that they seek to 
develop in young people.  Work is under way to find a solution to this issue in the 
application of the protocol. 
 
However, this difficulty does raise an important point for this report.  Making a 
comparison using a benchmarking process, such as the one that underpins the 
application of the protocol, is only valid between similar subjects in the two different 
qualifications systems; it tells us nothing about the relative size or demand of subjects 
being examined within the same qualification system.  Thus, all we can say is that 
mathematics within the ILC is more or less like A Level mathematics in terms of 
demand and volume of study.  It would be invalid to say that mathematics is less 
demanding than English, or more demanding than chemistry, in either the ILC or A 
Level systems on the basis of the outcomes of the benchmarking procedures used in 
this study.  To make such comparisons between subjects within a qualification system 
requires a quite different methodology.  
 
The outcome of the deliberations of the English Group was that in terms of the 
outcomes assessed by the two examinations it was not possible to distinguish between 
A Level and ILC candidates in terms of the volume of study undertaken.  However, 
though they disagreed about the relative sizes of the two awards, both the Chemistry 
and Mathematics Groups agreed that the volume of study undertaken by an ILC 
candidate was less than the volume of study undertaken by an A Level candidate in 
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their respective subjects.  This raises a major challenge.  An instrument such as the 
UCAS Tariff would become overly cumbersome, and so less useful to Higher 
Education admissions tutors, if candidates with similar levels of attainment in 
different subjects from within the same qualification system were allocated differing 
numbers of UCAS Tariff points.  In addition, it could create perverse incentives to 
take certain subjects which attract more UCAS Tariff points on the basis of a 
benchmarking process not designed to compare different subjects within the same 
qualification system (see above).   
 
In order to resolve this issue, a further meeting was held, attended by members of 
UCAS and representatives from the Irish Department of Education and Science, the 
National Council for Curriculum and Assessment and the State Examinations 
Commission.  Largely for pragmatic reasons, it was agreed to set the volume of study 
represented by a single ILC subject at two thirds of an A Level.  This value 
corresponds exactly with the volume of study estimated by the Chemistry Group and 
is close to the volume (3.5 units) estimated by the Mathematics Group.  
 
Modelling equivalence between the ILC Higher Level and the A Level 
 
Given that the volume of study for an ILC subject is two-thirds of the volume of study 
involved in taking an A Level, then this suggests that the maximum number of UCAS 
Tariff Points that can be allocated to an ILC subject would be 80 (120 x 0.66).  
However this value needs to be adjusted to take account of demand, a process that has 
to recognise the differing demands of the AS compared with the A2 papers in the A 
Level system. 
 
Only the Chemistry and Mathematics Groups made separate judgments for the 
alignment of ILC Higher Grades with AS and A2 grades (see Table 4 in previous 
section). From their work we assume that the  
 
• ILC Higher Grade A2/B1 aligns with a Grade A at AS   
• ILC Higher Grade D3 aligns with a Grade E at AS 
• ILC Higher Grade A1/A2 aligns with a Grade A at A2 
• ILC Higher Grade C3/D1 aligns with a Grade E at A2.  
 
In the case of English, whilst the view was that Grade Es on the A Level papers 
examined would align slightly below an ILC Higher Grade D3, the group did agree 
that overall an ILC Higher Grade D would align with an A Level Grade E and the ILC 
Higher Grade A would align with a Grade A at A Level.  This is at least in line with 
the judgments of Chemistry and Mathematics Groups. 
 
We next construct the relationship between the ILC Higher Grades and the AS and A2 
grades, assuming a linear relationship between the ILC Grades and the AS/A2 grades. 
For the AS model we allocated 80 UCAS Tariff Points to the A2 ILC Grade (120 x 
0.66) and 26 UCAS Tariff points to the ILC Grade D3 (40 x 0.66).  For the A2 model 
we allocated 80 UCAS Tariff Points to the A1 ILC Grade and 26 UCAS Tariff Points 
to the D1 ILC Grade. The two relationships so constructed are 

 
AS model: UCAS Tariff Points = 20 + (6 x ILC Grade) 

 
A2 model: UCAS Tariff Points = 5.75 + (6.75 x ILC Grade) 
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with, in both cases, the ILC Grades converted to a scale running from 1 (D3) to 11 
(A1). 
 
Finally, we take the mean of the values calculated for each ILC Higher Grade using 
the above models to reflect the intermediate level of demand of the ILC as reported by 
the Chemistry expert group.  Table 6 gives the number of UCAS Tariff Points 
allocated to the ILC Higher Grades using these three approaches. 
 
Table 6: The allocation of UCAS Tariff Points to the ILC Higher Grades using 
three different models 
 
ILC 
Higher 
Grade 

UCAS Tariff 
points – AS 
model 

UCAS Tariff 
points – A2 model  

Average of AS 
and A2 points 

Rounded 
average 

A1 86 80 83 83 
A2 80 73.25 76.63 77 
B1 74 66.5 70.25 70 
B2 68 59.75 63.875 64 
B3 62 53 57.5 58 
C1 56 46.25 51.125 51 
C2 50 39.5 44.75 45 
C3 44 32.75 38.375 38 
D1 38 26 32 32 
D2 32 19.25 25.625 26 
D3 26 12.5 19.25 20 
 
At the meeting between UCAS and representatives from Ireland it was agreed to 
adopt the rounded average model as the basis for further modelling using the CAO 
scale. 
 
Allocating UCAS Tariff Points to the ILC using the CAO scale 
 
For the purpose of establishing the number of UCAS Tariff Points to be allocated to 
differing levels of attainment at ILC Higher and Ordinary Level, it makes sense to 
employ the CAO scale as it provides a common metric for both levels of the ILC. 
Converting the ILC Higher Grades to the equivalent points on the CAO scale, and 
regressing these values against the UCAS Tariff Points allocated to those Grades in 
Table 6 above, gives us Figure 1. 
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Figure 1: The relationship between CAO and UCAS Tariff Points for the ILC 
Higher Grade. 
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The anomaly with the A1 grade (100 CAO points) arises because the CAO recognises 
the extra achievement needed to obtain this grade within the ILC Higher.  Preserving 
this relationship, Table 7 below shows the UCAS Tariff Points allocated by this 
model to differing levels of achievement in the ILC Higher.  Apart from the allocation 
of 7 extra UCAS Tariff points to the ILC Higher A1 Grade, this new model produces 
only very minor differences, compared to Table 6, in the allocation of UCAS Tariff 
Points due to slight changes in rounding. 
 
Table 7: Allocation of UCAS Tariff Points to Higher and Ordinary Grades in the 
ILC using the CAO Model. 
 
ILC 
Higher 
Grade  

CAO 
Points 

UCAS Tariff 
Points 

ILC 
Ordinary 
Grade  

CAO 
Points 

UCAS Tariff 
Points 

A1 100 90    
A2 90 77    
B1 85 71    
B2 80 64    
B3 75 58    
C1 70 52    
C2 65 45    
C3 60 39 A1 60 39 
D1 55 33    
D2 50 26 A2 50 26 
D3 45 20 B1 45 20 
   B2 40 14 
   B3 35 7 
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Extrapolating the relationship shown in Figure 1 downwards gives the allocation of 
UCAS Tariff points to the ILC Ordinary Grades A1 to B3 shown in Table 7.  We feel 
that this extrapolation is justified on the basis of the judgments made during the 
benchmarking process by the subject groups.  For example, the English Group 
equated performance at Grade E in an A Level English unit with attainment between 
grades C1 and B2 in the ILC Ordinary Level, and the Mathematics Group saw 
attainment at Grade E in an AS unit aligning with grade C1 at Ordinary Level on the 
ILC.  We therefore recommend that, subject to the normal processes of review, UCAS 
Tariff Points should be allocated to the Irish Leaving Certificate as shown in Table 7. 
 
Modelling possible UCAS Tariff Point scores for ILC Candidates 
 
The tariff works by acknowledging all attainment deemed relevant for progression to 
Higher Education by allocating points to that attainment.  However, an ILC candidate 
may take six or more subjects so we need to examine the allocation of UCAS Tariff 
Points to ILC applicants, with differing profiles of achievement using the values from 
Table 7. Some examples are shown in Table 8 below.  Note we have assumed that in 
each case the candidate has achieved six pass grades at Higher Level.  In reality, many 
candidates will have a mixture of Higher and Ordinary Level passes.  
 
Table 8: The allocation of UCAS Tariff points to hypothetical grade profiles of 
ILC candidates using all 4 models developed in this paper. 
 
ILC Grades UCAS Tariff 

points – AS 
model 

UCAS Tariff 
points – A2 
model  

Average of 
AS and A2 
points 

CAO 
model 

A1A1A1A1A1A1 516 480 498 540 
A1A1A1A2A2A2 498 460 480 501 
A2A2A2A2A2A2 480 440 462 462 
A2A2A2B1B1B1 462 419 441 444 
B1B1B1B1B1B1 444 399 420 426 
B1B1B1B2B2B2 426 379 402 405 
B2B2B2B2B2B2 408 359 384 384 
B2B2B2B3B3B3 390 338 366 366 
B3B3B3B3B3B3 372 318 348 348 
B3B3B3C1C1C1 354 298 327 330 
C1C1C1C1C1C1 336 278 306 312 
C1C1C1C2C2C2 318 257 288 291 
C2C2C2C2C2C2 300 237 270 270 
C2C2C2C3C3C3 282 217 249 252 
C3C3C3C3C3C3 264 197 228 234 
C3C3C3D1D1D1 246 176 210 216 
D1D1D1D1D1D1 228 156 192 198 
D1D1D1D2D2D2 210 136 174 177 
D2D2D2DD2D2D2 192 116 156 156 
D2D2D2D3D3D3 174 95 138 138 
D3D3D3D3D3D3 156 75 120 120 
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Adopting the CAO model, a top ILC candidate gaining 6 Grade A1s would receive 
540 UCAS Tariff Points.  By comparison an A Level student gaining 4 Grade As at A 
Level would receive 480 UCAS Tariff Points.  However, in 2003, out of a total 
candidature of 59,525 only 101 candidates (less than 0.2%) achieved 6 ILC Higher 
Grade A1s.  Indeed, only 0.86% of the candidature in 2003 achieved 6 ILC Higher 
Grade As.  An A Level student with twenty one units (1AS, plus 3 A Levels) at Grade 
C would receive 280 UCAS Tariff Points, a similar number to the ILC student gaining 
6 Grade C2s.  The weakest ILC candidate in Table 8 above, with 6 Grade D3s, would 
receive, on the basis of the CAO model, 120 UCAS Tariff Points, the same as an A 
Level student gaining 3 Grade Es.  Thus, the CAO model does appear to have some 
face validity in that students with similar levels of attainment in the two systems 
would be allocated a similar number of UCAS Tariff Points. 
 


