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1. Setting the scene

1.1 Sustainabl®evelopment Goals

The 2030 Agenda for Sustainable Development, adopted by the United NatioasaGaasembly in
September 2015, is a plan of action for people, planet, prosperity and peace. It is a universal, global
framework to deal with the major devgbment and environmental challenges facing humanity and

our planet.

The Agenda incorporates\anteen Sustainable Development Goals with 169 targets, to be achieved
by the year 2030. The 17 Goals are integrated and indivisible and balance the threesidimseof
sustainable development: the economic, social and environmental. The Goals aresahiveraning

that all countries and all people have a responsibility to act to realise the Goals, both at home and

overseas.

Taken together, the seventeen Goalsd 169 targets represent an ambitious but imperative plan to
secure a sustainable, peacefutppperous and equitable life for all people, everywhere, now and in
the future, incorporating a commitment to leave no one behind. Agenda 2030 represents a

commitment by the signatory countries around the world to work together in partnership to:

A tacklepoverty and hunger, in all their forms and dimensions, and to ensure that all human beings

can fulfil their potential in dignity and equality and in a healthyieonment

A protect the planet from degradation, including through sustainable consumption amdliption,

sustainably manage its natural resources and take urgent action on climate change

A ensure that all human beings can enjoy prosperous and fulfillieg kwd that economic, social

and technological progress occurs in harmony with nature

A foster peaeful, just and inclusive societies which are free from fear and violence (United Nations,

2015).



The Sustainable Development Goals
1. No Poverty:End poverty in all its forms everywhere

2. Zero HungerEnd hunger, achieve food security and improved nutrition, and promote
sustainable agriculture

3. Good Health and Welbeing: Ensurehealthylives and promote wellbeing for all at all ages

4. Quality EducationEnsure inclusive and equitable quality education and promote lifelong
learning opportunities for all

5. Gender EqualityAchieve gender equality and empower all women and girls

6. CleanWater and Sanitation:Ensure availability and sustainable management of water an
sanitation for all

7. Affordable and Clean Energinsure access to affordable, reliable, sustainable and modé
energy for all

8. Decent Work and Economic GrowtRromote sustaiad, inclusive and sustainable econom
growth, full and productive employment, and decent work for all

9. Industry, Innovation and InfrastructureBuild resilient infrastructure, promote inclusive an
sustainable industrialisation, and fost@novation

10. Redweed InequalitiesReduce inequality within and among countries

11. Sustainable Cities and Communitidglake cities and human settlements inclusive, safe,
resilient and sustainable

12. Responsible Consumption and Productidansure sustainable comsption and prodiction
patterns

13. Climate Action:Take urgent action to combat climate change and its impacts

14. Life below Water:Conserve and sustainably use the oceans, seas and marine resource
sustainable development

15. Life on LandProtect, restore ad promote sustaable use of terrestrial ecosystems,
sustainably manage forests, combat desertification and halt and reverse land degradation,
halt biodiversity loss

16. Peace and Justice, Strong InstitutiorBromote peaceful and inclusive societies for
sustainable deslopment, provide access to justice for all and build effective, accountable an
inclusive institutions at all levels

17. Partnership for the GoalsStrengthen the means of implementation and revitalise the glo
partnership for sustainableayelopment

Tablel The seventeen Sashable 2velopment Goals
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Figue 1 The Sustainable Development Goals icons

1.2 National Strategy on Education for Sustainable Development

LNBfFYyRQa bl iA2y It {dNrdS3e 2y -20RQaMMsdiehsingthak 2 NJ { dza
our education system contributes to sustainable development by:
XSldA LA Y3 € SIENYSNAE 6AGK GKS NBfSOHyd 1y2stS
andski f & O0UKS WK26Q0 YR GKS @FfdsSa 60GKS WgKe
them througfout their lives to become informed active citizens who take action for
a more sustainable future (DES, 2014: 3).
This aim reflects the longtanding tradition and aims @evelopment Education (DE) in Ireland, and
AYRSSR 2F 20KSNJ N&Ri6nS Buclyas gloBal Biteeéhship adddation) huSiahdights
education, intercultural education. DE and ESD are very similar in terms of content, methodology,
ideology anccommitment to action for positive change, and these synergies create a situatiorwher
stakeholders from a variety of backgrounds and with a variety of agendas can work together towards

realisation of the recommendations outlined in the strategy docuniétdgan & Tormey, 2008).

The National Strategy on Education for Sustainable Developmas published by the Department
of Education and Skills towards the conclusion of the United Nations Decade of Education for
Sustainable Development (20@014). The dcument draws on consultation with stakeholders and
key policy documents, includingsitparent strategy,Our Sustainable Future: A framework for

sustainable development for Ireland



Although the Education for Sustainable Development strafgggates Agenda 2030, it articulates a
series of recommendations which can help to empower learter take informed decisions and
responsible actions for environmental integrity, economic viability and a just society for present and
future generations. dditionally, the important role of Education for Sustainable Development is
acknowledged in Goal @uality Education), target 4.7 of Agenda 2030:

By 2030, ensure that all learners acquire the knowledge and skills needed to

promote sustainable developmeimgcluding, among others, through education for

sustainable development and sustainable lifestythesnan rights, gender equality,

promotion of a culture of peace and nwiolence, global citizenship and

F LILINBOALF GA2Yy 2F Odz ( dzNdntfibuti®nt@ Sustdifalilee YR 2 F
developmen{United Nations, 2015)

Education for Sustainable Develoent is therefore recognised at an international level, as being an

essential contributor to all efforts to achieve the Sustainable Development Goals.

The national strategy embraces a vision of Education for Sustainable Development that is proactive
and transformational for as well asboutsustainable development. The national stratégpased on

the following key aims or principles:

Key principles underpinning the National Strategy for Educatifor Sustainable
Development (2014020)

A balance environmental, social and economic considerations
promote lifelong learning
be localy relevant while also linking the local to the national and international

engage all sectors of the education systesweell as the notiormal education sector

> > > >

be interdisciplinary and recognise interdependence and interconnectivities across
sectors

A use a variety of pedagogical techniques that promote active and participatory learning
the development of key dositions and skills

A emphasise social justice and equity

A focus on values and promote active democratic citizenship and inclusion asaasnoé
empowering the individual and the community

A be an agent for positive change in reorienting societies towardsisustle development

(DES, 2014: 4)

Table2 Key principles underpinning the Matal Strategy on Education for Sustainable Development



1.3 Purpose and target audience

The National Strategy for Education for Sustainable Development outlines eigtitypgiction areas,
identified as key to the achievement of the overall aim of equipping learners with the knowledge, skills
FYR @l fdzSa wi2 06S02YS AYyF2NN¥SR OGAGS OAGAT Sya

2014: 3).

Priority action areas in the National Strategy for Education for Sustainable
Development

1. Leadeship and coordination

2. Data collection and baseline measurement

. Curriculum at preschool, primary and post primary
. Professional development

. Further Education and Training

. Higher Education and Research

. Promoting patrticipatiotvy yourg people.

o N o o b~ W

. Sustainability in action

(DES, 2014: 4)

Table3 Priority action areas in the National Stratefgy Education for Sustainable Development

The purpose of thistudy is to realis&@ecommendation 6 of the national strategy, which is specific to

priority action area 3: Curriculum at psehool, primary and post primary.

Recommendation 6

The NCCA [National Council for Curriculum and Assessment] should be asked to audit,
sustainable development perspective, the primary and post primary curriculu20by. The
audit should identify opportunities for building on existing practice and should identify pote
linkages between different subject areas in primary and post primary schools. The results

audit should be published by the Departmentidfucation ad Skills.

(DES, 2014: 13)

[



The National Council for Curriculuamd Assessment (NCCA) is a statutory body which advises t

Minister for Education and Skills on:

A curriculum and assessment for early childhood education, primary andgpimsary schools.

A assessment procedures used in schools and examinationsubjects which are part of the

curriculum.

wAdvice is based o
deliberations with
Council, Boards,
Development
Groups

uResearch informs
the advice

Research Deliberations

Consultations

uNetworks provide
ideas on practices
and approaches

wAdvice is shaped
by public
consultations

Figure2 Overview of NCCA's areas of activity

This NCCA study is a shapshot of the opportunities for building on existing curriculum practice and
potential linkages for Education for Sainable Development in primary (including Aistear, the early
chidhood curriculum framework), and the post primary junior and senior cycle curriculum
documentation! It is important to note that as plans for curriculum reform and review are realised
aaoss the various educational sectors, ESD opportunities and liskagechange and hopefully

improve.
The target audience for this study are the stakeholders such as:

A Department of Education and Skills

1 For an overview of the formal education system in Ireland see DES,200#f description of the Irish
Education systemAvailablehttps://www.education.ie/en/Publications/EducaticReports/ABrief
Descriptionof-the-Irish-EducationSystem.pdf
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A National Council for Curriculum and Assessment

A Individuals and organisations engaged in curriculum resource develdpenenrriculum support,
such as additional government departments, civil society organisationgjogrrnmental

organisations etc.

This document is not intended for teachers in the classrpalthough it will certainly be of use to

teacher educators, foexample, those involved in the DICE (primary) or Ubuntu {postary)

Networks, norgovernmental/civil society organisations offering teacher training or DES personnel
involved in teachecontinuing professional development, such as those working witlDigartment

2F 9RdOlIGA2Y YR {{1{AfftaQ tNRFSaarAzylt 5S@St2L¥S
Teachers (JCT).

1.4 Structure of study

The NCCA has chosen to activate Recondagon 6 from the National Strategy on Education for

Sustainable Deelopment using a tweatep approach to examining key curriculum documentation.

Step One:

Thisstudy mays highlevel curriculum frameworki Ireland

from early childhood to posprimaryto eight crosscutting

key competencies for sustainability, relevatd all the
Sustainable Development Goals, as outlined in a UNESCO
publication entitledEducation for Sustainable Development
Goals: Learning Objects@dJNESCO, 2017: 10).

¢KS !'b9{/h 1S& O02YLISIiSyOASa WI NI
of all ages worldlRSQ |yR | NB @A
multifunctional and contexR S LISY RSy 4 Q 6! b9{/ hZ

They represent internationally recognised standards in
Figure3UNESCO's Education for Sustaine

Development Goals: Learning Objectives ~ relation to learner acquisition of higher order skills,
dispositions and values, and so provide a usedunhparative

tool for looking at the develpment of curriculum frameworks in the Irish context.

11



' b 9{ / h Qcuttin k& éompetencies flosustainability
A Systems thinkingthe ability to recognize and understand relationships; to analyse com
systems; to think of how systems are embedded within different domains and different s¢

and to deal with uncertainty.

A Anticipatory competencythe ability to understand and elsate multiple futuresg possible,
LINPOlFof& yR RSAANIOGEST (G2 ONBIGS 2ySQ3
principle; to assess the consequences of actions, and to deal with risks and changes.

A Normative competencyithe abilities tounderstand and reflect on the norms and values tI
dzy RSNI AS 2ySQa | OlAz2ya IyR (G2 ySI2GALl G

a context of conflicts of interest and trad#fs, uncertain knowledgeral contradictions.

A Strategic compgency:the abilities to collectively develop and implement innovative actig

that further sustainability at the local level and further afield.

A Collaboration: the abilities to learn from others; to understand and respéoe needs,
perspectives and actianof others (empathy); to understand, relate to and be sensitivg
others (empathetic leadership); to deal with conflicts in a group; and to facilitate collabor

and participatory problem solving.

A Critical thinking:the ability to question norms, priacA 0Sa | YR 2 LAY A 2Yy a

values, perceptions and actions; and to take a position in the sustainability discourse.

A Seltawarenessii KS | 0Af AG@ (G2 NBTFESO0 2y 2y S
society; to continually evaliaS | YR FTdzZNOHKSNJ Y2GA QLGS 2y

feelings and desires.

A Integrated problemsolving: the overarching ability to apply different problesolving
frameworks to complex sustainability problems arevelop viable, inclusive and eqaiitle

solutions that promote sustainable development, integrating the other competencies.

(UNESCO, 2017: 10)

Table4 UNESCO's key competencies for sustainability
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Step Two:

This study includes case studies of curricular components from primary, junior and senior cycle levels.

These case studies identify the aspettlee rationale and aim/objectives of the specific subject or

short course which are in keeping with the spanitd intent of ESD. Case studies also highlight sample

learning objectives (primary) or outcomes (junior/senior cycle) which provide oppoeanftr

teaching and learning about one or more Sustainable Development Goal.

Case studies have beeelscted using a set of criteria.

Criteria for inclusion of case studies

Case studies should:

A

A

Include sample curriculum elements from each level (e.g. primary, junior cycle and senior

Provide a balance between standalomerriculum elements and those with continuit

between levels
Prioritize those that have been recentigvised (with some exceptions)

Provide a balance between curriculum elements with content explicitly relevant to

Sustainable Development Goals andgbdess explicit in terms of content

Provide a balance between curriculum elements with natural litdksthe economic,

environmental and social dimensions of sustainable development

Table5 Criteria for inclusion of case studies

Although this tudy is a direct response to Recommendation 6 in the National Strategy on Education

for Sustainable De&slopment, the methodology employed means that this document also records

progress as well as identifying the remaining work to be done in relationdonReendation 7 from

the strategy. It is with Recommendation 7 in mind, that this study emphasisestrpost primary

curriculum developments, particularly at junior cycle level.

Recommendation 7

The DES [Department of Education and Skills] and NGt#d sinsure that ESD principles a
integrated into all relevant primary and post primary curriculuness as the curriculum i
reviewed, where this is appropriate. This includes the primary school curriculum, the

specifications for the Junior CyclegRle of Achievement], and the senior cycle curriculum.

(DES, 2014: 13)

13



This twostep approach facilitates an

interrogation of curriculunframeworks and

syllabus/specification documents to uncover what the NCCA has been doing well in redaEi&D

and where it could do better or improvét.is intended thathe resultingrecommendations will help

to ensure that good practice in relation ESD opportunities and linkages be taken on board in ongoing

and future curriculum reform and revieward in the development of a National Strategy for Education

for Sustainable Development beyond 2020

UNESCO cross-
cutting key
competencies
for sustainability

Curriculum
frameworks for
\ Aistear, Primary,
Junior Cycle and
Senior Cycle

o

17 Sustainable \ \
Development

Case studies
(curriculum
areas, subjects
and short
courses)

Figure4 NCCA's approach to the ESD opportunities and linkages study
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2. Curriculum Frameworks

2.1 Aistear, the Early CHilood Curriculum Framework

Aistearis the early childhood curriculum for all children in Ireland
i eat - from birth to six years. It can be used to support tharning and

" development of all children in a variety of settingat home, in full
.‘ - ﬁ ‘»J,‘\ time and part time day care settings, in preschools and in the first two

years of primary schogdl Aistearwas develoged by the NCCA in

@ consultation with the early childhood sector and was published in late
. m 2009.
e |

Aistear prioritises the building of healthy relationships and highlights

Principy,

-. '

Figure5 Aistear, the early Aistear seeschildren as competent and confident with views that are
childhood curriculum framework

the centrality of play, especially outdoor play, during early childhood.

worth listening to, and its themes set out the skills, dispositions,
attitudes and values, knowledge and understanding that children need to achieve their full potential.
Adultsare encouraged to listen and respond to the views of babies, toddlers and young children as

they plan for learning and create play rich spaces.

The framework is based on 12 principles of early learning and development:

Group 1: Children and theirf Grolld HY / KA f R| Group 3: How children

IivesAin egrly chiIQhod connections with others learn and develop

¢KS OKAf RQa&a dz Relationships Holistic learning and
development

Equality and diversity Parents, family and communit Active learning

Children agitizens ¢ KS I|rBez G§Qa Play and handen experiences

Relevant and meaningful
experiences
Communication and language

The learning environment

2Many children start attending school before the compulsogrtitg age of six.

15



Ly GKS O2yGSEG 2F 9RdzOFGA2Yy F2NJ) {dzadl Ayl ofS 58¢

particularly important:

Aistear Principle Children as citizens

Children are citizens with rights anelsponsibilities. Thelygave opinions that are worth listenin
to and have the right to be involved in decisions about matters that affect them. In this way
have a right to experience democracy. From this experience they learn that, as well =

rights, they also hayva responsibility to respect and help others, and to care for their environm

All Aistear principlesdB 2 dzif AYSR FNBY (KS OKAftRQA LISNRLISOGA

the ESD relevant aspects of the interpretation are:

A Remember that | too am a citizen. Help me to learn about my rights and responsibilitegl M

fairness, justice, and spect when you interact with me and others.

A Create an environment for me in which | feel confident and comfortable and have opportunities to
share my experiences, stories, ideas, and feelings. Model democracy in actidue mmean

making decisions anid planning activities and doing and reflecting on them with others.

A Let me share my views and opinions with you about things that matter to me. Help me to
understand that others may have different views and opinions, antespect these. As |
communiate in different ways, this might mean you need to observe and interpret my facial

expression, body movements, gurgles, cries, moods, and my language(s).
A 9y O02dzNF 3S YS (2 OFNB F2NJ Yeé 2¢¢gnmeny R 20 KSNARQ 0S

The Aistear frameworls organized around four interconnected themes, which are used to describe
learning and development. The themes afgellbeing, Identity and Belonging, Communicating,

Exploring and Thinkingeach theme has four broad aimsdaach aim has six learningaie.

16



Figure6 Aistear framework components

Aistear themes
Well-being

Wellbeing is about children being confident, happy and healthy. This theme focuses on
developirg as a person and has two main elements: psychologicabeielyy (including thinking
and feeling) and physical wddeing.

Identity and Belonging

Identity ard Belonging is about children developing a positive sense of who they are and feg
that theyare valued and respected as part of a family and community.

Communicating

Communicating is about children sharing their experiences, thoughts, ideas, amgi$eith
growing confidence and competence in a variety of ways and for a variety of purposes.

Exploring and Thinking

Exploring and Thinking is about children making sense of the things, places and people in
world by interacting with others, playingvestigating, questioning, and forming, testing and
refining ideas.

Tableb6 Aistear's themes
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2 KSy GKS ONBIR FAYa 2F SIOK 2F (GKS T2 dazbtihgh & G S NJ
key competencies for sustainability, it emerges that ftzenework provides opportunitie for babies,

toddlers and children to gain all the key competencies for sustainability, albeit in age appropriate

ways. The most opportunities are afforded to the competency ofaedreness, followed by
collaboration, tlen the normative competency, folwed jointly by the critical thinking and
anticipatory competencies. There are fewest opportunities to gain systems thinking and integrated
problem solving competencies, perhaps unsurprisingly given #8eg@ars ageangecovered by the

Aistear framewok. The Aistear theme which presents the most opportunities to gain key

competencies for sustainability is Exploring and Thinking.

To better comprehend the range of opportunities for key competencies for sustainabilitgtaaiit
is useful to look at ¥ploring and Thinking, as the theme which presents the most opportunity for
engagement. The aims and learning goals of Exploring and Thinking, which offer opportunities for

children to gain key competencies for sustain@p#ére presented below:

Aim 1:Children will learn about and make sense of the world around them.
Sampleaim 1 learning goals

In partnership with the adult, children will:

A demonstrate a growing understanding of themselves and others in their communityn&tive,

collaboration & selawareness competencies)
A develop an understanding of change as part of their lives (anticipatory competency)

A learn about the natural environment and its features, materials, animals, and plants, and their

own responsibility asarers (selfawareness competeng

Aim 2: Children will develop and use skills and strategies for observing, questioning,
investigating, understanding, negotiating, and problesolving, and come to see
themselves as explorers and thinkers.

Sampleaim 2 leaning goals

In partnership withthe adult, children will:

A recognise patterns and make connections and associations between new learning and what they

already know (systems thinking competency)

A use their experience and information to explore and developkivy theories about how the

world works, and think about how and why they learn things (critical thinking competency)

18



A collaborate with others to share interests and to solve problems confidently (collaboration

competency)

A use their creativity and imaginiain to think of new ways toadve problems (integrated problem

solving)
Aim 3: Children will explore ways to represent ideas, feelings, thoughts, objects, and
action through symbols.
Sampleaim 3 learning goal

In partnership with the adult, children will:

A use letters, words, sentences, numbers, signs, pictures, colour, and shapes to give and record
AYF2NXIFGA2YyE G2 RSAONROGS yR G2 YI {-GwakessaS 27
& collaboration cenpetencies)

Aim 4: Children will have positivattitudes toward learning and develop dispositions like

curiosity, playfulness, perseverance, confidence, resourcefulness, anctaising

Sampleaim 4 learning goals

In partnership with the adult, children Wi

A develop highetorder thinking skills suchs problemsolving, predicting, analysing, questioning,

and justifying (systems thinking & anticipatory competencies)

A act on their curiosity, take risks and be open to new ideas and uncertainty (anticipatory

competency)

Over time, as the use of the Aistefiamework is increasingly embedded in practice in the range of
settings for children under the age of six years, children should increasingly be presented with

curriculumbased opportunities to encounter kepmpetencies for sustainability.

19



2.2 Primay curriculum introduction

Primary School Curriculum

Introduction

Figure7 Primary school curriculum introduction
For the purposes of this study, the introduction to the 1999 primary curriculum represents the
WFNF YSE2NL Q 4G LINR Y| deBument®difels @n ovetalk ision @) daiidddy O dzf dzY
SRdzOI (A 2y écKilllirénko nieeft, lwitht s@Ednfidénce ad assurance, the demands of life,
020K y2¢6 YR Ay a@®S TFTdzidzZNEQ 659{ 3 mdbdpd

This vision of education is expressed in the form of three general #imsecond of which most

obviously resonates the spirit and intent of Education for Sustainable Develuat:

A to enable the child to live a full life as a child and to realise his or her potential as a unique
individual

A to enable the child to develop assacial being through living and cooperating with others and so
contribute to the good of society

A to prepare the child for further education and lifelong learning

The framework includes an acknowledgement that:

XOKAf RNBY ff A@S Ay, ahdyfhat theiNdrsohal dedlelbidinengiqF &2 OA Sh @
deeply affected by their relationships in the home and wilieopeople in society.

¢ KS OdzNNA Odzf dzy Gl 1Sa FdzAt | 002dzyd 2F (KSas
balance individual and social developmentdeveloping an appreciation of how

the different dimensions of life complement each other, and ipifiglthe child to

work ceoperatively with others. (DES, 1999a: 6)

20



One of the key issues identified in the lead up to the publication of the introdudtigprimary
education in 1999 was European and global dimensiohs.address these issues tfrmamework
articulated the need to recognise:

X0GKS AYLR NI I yd&inf@rited dwaréneds bf yhOddv&sity of peoples

and environments in the worldSwch an awareness helps children to understand

the world and contributes to their personal and social development as citizens of a
global communitfDES, 1998 27)

The doament outlines 11 specific aims and 25 general objectives for primary education. t#en
UNESCO key competencies for sustainability are mapped against these specific aims and general
objectives theselfawarenesssystem thinkingand collaborationkey competencies areelevant(in

order of descendingelevancg, for example:

Samplespecfic aim:

A To enable children to develop personally and socially and to relate to others with understanding

and respect (collaboration and selivarenessompetencies)

A To enable children to develop skills and understanding in order to study their worldtand i

inhabitants and appreciate the interrelationships between them (systems thinking competency)

The specific aims provide some limited opportunitiessawis integrated problem solving, but there is
very little opportunity in relation to theritical thirking, strategicandanticipatorycompetencies, and

no evident opportunities for the normative competency.

The gap in relation to the normative capigdis dealt with, in a limited sense in one of tBggeneral

objectives, namely:

A The child should be ebled to develop seldiscipline, a sense of personal and social responsibility,
and an awareness of socieand morally acceptable behaviour (normatiand seHawareness

competencies)

However, the general objectives provide no obvious opportunities fapilp to encounter

anticipatory, strategic and critical thinking competencies.

While it is important to highlight that that the aims and objectiveslimgtd in some primary subject
curriculum documents pick up on competencies that are less/not evideteiptimary$ameworkQ
greater evidence of ESD and ESD alignment between high level curriculum framandskgject
specificationgsee page 40)s the optimal situation. This is particularly relevant in the context of

planned developments in the primacurriculum in coming years.

21



ThePrimary School @rriculum has provided a strong foundation for teaching and learning since it was
published in 1999.Recently research, reviews and evaluations have highlighted many strengths of
the curriculum as wellsachallengesln December 2016, NCCA publisipedposals to redevelop the
primary school curriculum focusing on how the curriculurawdtl be structured and how time would

be allocated to the varioumreas of learning In 2017, the NCCA consulted with d@rgsted
stakeholders on the structure of the 1999 curriculum and how time was allocated withBuilding

on the outcomes of thisansultation (NCCA, 2018) the NCCA has begun a review of the primary
curriculum. The process of review will provide oppaities for further consultationin 2018 the
NCCA will begin with the construction of an overview of a redeveloped primary curricuhiam, will

act as framework for the future curriculum. This process of redevelopment will provide opportunities
for further consultation and engagement with the public on the content of a future primary curriculum

and may provide further opportunities toutline the scope for ESD within it.

22



2.3 Junior cycle framework

In 2015, the Department of Education and Skills pubtistne Framework for Junior Cycle 2015

The Framework for Junior Cycle (2015) incorporates a
shared understanding of how teachirigarning and
assessment practices should evolve to support the
delivery of a quality, inclusive and relevant education

that will meet the needs of junior cycle students, both
Framework for Junior Cycle now and in the future.

2015

Framework for Junior Cycle (2015, p. 6)

This framework document explains the structure of the

reformed junior cycle programme, which is underpinned by

et eight principles, twentyfour statements of learning, and eight
o key skills.
Figure8 Framework for Junior Cycle 201 o
Principles

The eight principles which form the bases of the junior cycle curriculum framework are presented in
Figure9. In Table bverleafthe principles relevant to the spirit and intent of Education$ustainable

Development are further elaborated.

Learning to
Learn

: \ i Choice and
Wellbeing | Flexibility

Quality

Figure9 Principles of junior cycl
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Junior cycle principles with explicit ESD relevance
Learning to learnhigh quality curriculum, assessment and teaching and learning support stug
in developing greater independenda learning and in meeting the challenges of life beya

school, of further education, and of working life.

Creativity and innovationccurriculum, assessment, teaching and learning provide opportun

for students to be eative and innovative.

Engagemat and participation: The experience of curriculum, assessment, teaching and lear
encourages participation, generates engagement and enthusiasm, and connects with life g

the school.

Wellbeing: The student experiergccontributes directly to their physical, mental, emotional a
social wellbeing and resilience. Learning takes place in a climate focused on collective we

of school, community and society.

Table7 Junior cycle principlesitiv explicit ESD relevance

Statements of Learning

The Framework for Junior Cycle 20ffovides detail about the 24 statements of learnitigt are
OSYyiGNFf G2 LXIFYyyAy3d T2 NNMKEKSoFd dRIVRYQ 2FE LIKNER Sy

programme.
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1 communicates effectively using a variety of means in a range of contexts in L1'

2 listens, speaks, reads and writes in L2* and one other language at a level of proficiency that is appropriate
to her or his ability

3 creates, appreciates and critically interprets a wide range of texts
4 creates and presents artistic works and appreciates the process and skills involved
5 has an awareness of personal values and an understanding of the process of moral decision making

6 appreciates and respects how diverse values, beliefs and traditions have contributed to the communities and

8 values local, national and international heritage, understands the importance of the relationship between past
and current events and the forces that drive change

culture in which she/he lives ‘

7 values what it means to be an active citizen, with rights and responsibilities in local and wider contexts
9 understands the origins and impacts of social, economic, and environmental aspects of the world around her/him

10 has the awareness, knowledge, skills, values and motivation to live sustainably

11 takes action to safeguard and promote her/his wellbeing and that of others

12 is a confident and competent participant in physical activity and is motivated to be physically active i

13 understands the importance of food and diet in making healthy lifestyle choices H

14 makes informed financial decisions and develops good consumer skills

15 recognises the potential uses of mathematical knowledge, skills and understanding in all areas of learning

16 describes, illustrates, interprets, predicts and explains patterns and relationships

17 devises and evaluates strategies for investigating and solving problems using mathematical knowledge,
reasoning and skills

18 observes and evaluates empirical events and processes and draws valid deductions and conclusions
19 values the role and contribution of science and technology to society, and their personal, social and global importance
20 uses appropriate technologies in meeting a design challenge

21 applies practical skills as she/he develop models and products using a variety of materials and technologies

22 takes initiative, is innovative and develops entrepreneurial skills
23 brings an idea from conception to realisation

24 uses technology and digital media tools to learn, communicate, work and think collaboratively and creatively
in a responsible and ethical manner

Figurel0 Twentyfour statements of learning for junior cycle
{GdzRSyia SyO2dzyiSNJ 2LIRNIdzyAGASa G2 FaGdlrAy | b9}
through sixjunior cycle statements of learning. These six are presented below in four groups in
descending order of opportunity, i.e. Statement of Learning 10 provides the most opportunity to attain
the key competencies, followed by Statement of Learning 7, theter@tmts of Learning 5 and 6, and

lastly Statements of Learning 11 and 16.
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Junior cycle statements of learning with relevance for the UNEBSkey competencies
for sustainability (in descending order of relevance)

Group One
SoL 10: has the awareness, knowledge, skills, values and motivation to live sustainably
Group Two

SoL 7: vales what it means to be an active citizen, with rights and @asibilities in local and
wider contexts

Group Three

SoL 5: has an awareness of personal values and an understanding of the process of moral
decision making

SoL 6: appreciates and respects hdiverse values, beliefs and traditions have contributed to {
communities and cultures in which she/he lives

Group Four
SoL 11: takes action to safeguard and prompt her/his wellbeing and that of others

SoL 16: describes, illustrates, interprets, preditd explains patterns and relationships

Table8 Junior cycle statements of learning with relevance to UNESCO key competencies for sustainability (in desc
order of relevance)

{aGFGSYSyd 2F [SFENYAy3I wmn Aa GKS -sBhjndgkgthpeteGey, i 2 F !
insofar it is very broad and can be used as achtéhf 2 NJ | (& LIS 2cther¥vibus Sie y S
opportunities canbe identified in the mapping between Statements of Learning and UNESCO key
competencies. As a theoretical exercise, it is useful to point out that in the absence of Statement of
Learning 10, there would be little or no ompunities for the following asgcts of the UNESCO key

competencies:
Systems thinking how systems are embedded within different domains and different scales

Anticipatoryc applying the cautionary principle; assessing the consequences of actions; deiing

risks and changes

Collaborgion ¢ deals with conflicts in a group (although this is covered in depth through the junior
OeO0fS 1Se aiAaftt 2F Wg2NJAy3d gAGK 20KSNEQZ aSS L

Critical thinkingg take a position in the sustainability discourse

The keycompetencies for sustainabiligre not reflected in Statements of Learning (L1) and 2 (L2),

but this is largely because as higivel competencies, the UNESCO competencies assume that learners
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have a preexisting set of competencies which would be fouridaal in nature (e.g. basic litacy).
Language acquisition and the ability to communicate within and across language/culture groups can

be taken to implicitly underpin most, if not all, of the key competencies.

Otherwise, Statement of Learning 4 (cresitand presents artistic worksiéh appreciates the process
and skill involved) and Statement of Learning 12 (is a confident and competent participant in physical
activity and is motivated to be physically active) are the only two remaining Statementaroirige

which cannot be explicitimapped onto the UNESCO competencies.

The mapping exercise points to a possible further explanation of Statement of Learning &
statement that is not just about creating, presenting and appreciating but also Hitghlihe
importance of participabn in artistic works as a way of raising awareness, engaging with real world
issues and problemolving. As it currently stands, Statement of Learning 4 is not a full articulation of
the ESD possibilities presented inrigéevant curriculum componentspuch as junior cycle Visual Art,

Music and Home Economics.

Although it cannot be explicitly mapped onto the UNESCO competencies, Statement of Learning 12 is
less in need of revision (is a confident and competent participaphysical activity and is metted

to be physically active), largely because Statement of Learning 11 (wellbeing of self and others) which
can be clearly linked to Physical Education (PE), is amongst the Statements of Learning which can be

explicitly Inked to the UNESCO competencies.

l'a WySgQ 2dzyA2N) OdO0fS ALISOATFTAOIGA2YA |NB AYLX SY
part of the curriculum as experienced, it would be useful to interrogate the explanations of learning
experiences for stateents of learning (contained inpfaendix, Framework for Junior Cycle 2015,

pages 5158). This would have the effect of ensuring that the explanations fully and faithfully capture

the types of learning and acquisition of ESD competencies happening iomdlatall statements of

learningand in various subject/short course classrooms.

The mapping of the UNESCO key competencies onto the junior cycle Statements of Learning has
flagged a limitation with the wording of Statement of Learning 19 (values theraleontribution of

science andechnology to society, and their personal and global importance). This limitation is less
problematic than the gap identified in Statement of Learning 4, for example, because although
{GFGSYSyYyd 27 [ SISNIOSY 3 yirg (i SROKY Kdn thiEguung @eifurtheNB Y 2 &S
articulation of Statement of Learning 19 in the appendices~-@mework for Junior Cyck015

discusses the idea that students can use their knowledge of science and technology to help to make

informed decisions and choic@3ES, 2015a: 57).
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Key skills

The Framework for junior cycle sets out the eight key skills that are required for successful learning by

all students. Throughout the Junior Cycle, students develop their proficiency in tigrgekey skills

across the curriculum. Students engage wita Key skills through their different learning experiences

and in the assessment approaches used in the classroom and in examinations. These skills are key to

learning in every area of junior cgchnd beyond.

MANAGING
MYSELF

MANAGING
INFORMATION
& THINKING

Figurell Junior cgle key skills

Each key skill is made up of several elements, so for example, the key skill of staying well, contains the

following key skill elements:

A

> >

>~

A

A

Being healthy and physically active
Being scial

Being safe

Being spiritual

Being confident

Being positie about learning

Being responsible, safe and ethical in using digital technology.

These key skills elements, and those of the other seven key skills have been mapped against the
UNESCO key contpacies for sustainability, and where expliaitkis exist these are represented in
Table 9.
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UNESCO key| Managing
competency | myself

Staying well

Managing Being
information | numerate

Being
creative

Working
with others

Communicating| Being
literate

Systems
thinking

Anticipatory X

Normative X

Strategic X

Collaboration X

Critical X
thinking

Self X
awareness

Integrated
problem-
solving

& thinking

X X
X X
X X
X

X

X

X X

Table9 Mapping of key competencies for sustainability and junior cycle key skills
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As is evident in Table 9, there is clear coverage of the UNESCO key competencies for sustainability.
¢KS 1S@& &ajiAft f(eleméntsYrbagining, Iolorididptionsarid &l@rnative, implementing
ideas and taking action; learning creatively; and, stimulating creativity using digital technology) is

particularly relevant.

As previously stated, the key competencies for sustaimghdlie highlevel competacies, which

assume that learners have a pegisting set of foundational competencies. It is for this reason that

GKS O02YLISGSyOASa Olyyz2i 0SS SELX AOAGEE YI LIWSR 2\
However, there ee links between the kegompetencies and the key skill of communicating (elements:

using language; using number; listening and expressing myself; performing and presenting; discussing

and debating; using digital technology to communicate), a higinéer key skill which builds oW o S A y 3
fAGSNI 0SQo

Level 2 Learning Programmes (L2LPSs)

Level 2 Learning Programmes (L3laPs a crucial aspect of tHeramework founior Gycle2015and

have been designed for students with a high moderate to low gelderal learning disability in post
primary mainstream or special schools. A Level 2 Learning Programme is made up of Priority Learning

Units and Short Courses.

There are five Priority Learning Units (PLUs) at the heart of the L2LPs. fAhesen skit-based
learning and the transferare of those skills into different situations and experiences, i.e., classrooms,
school community, real life situationsThe PLUs can be viewed as an alternative key skills structure

for students who are accessing L2LPs

The five PLUs are Communicatamd Literacy, Numeracy, Personal Care, Living in a Community, and
Preparing for Work. PLUs are presented as-amitained units, but when used in learning
programmes will be integrated and developed in a wide rangeomitexts. The PLUs are clearly
interconnected; they overlap and interlink. The learning outcomes for each PLU are aligned with the

Level 2 indicators on the National Framework of Qualifications.
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PLU descriptors
Communication and Literacy

Communication underpins all learning and is fundamental to the capacity to transfer learni
Literacy is fundamental to learning, as it unlocks access to the widécwum and is
underpinned by the idea of gtlents developing competence in reading and writing as a goa|
itself, and as a means through which new learning is acquired and communicated. Learn
this unit covers both verbal and nererbal ways of reeiving and giving information.
Communicaibn may take the form of listening and responding using augmentative or
alternative communication systems. The unit looks at developing reading and writing skillg
includes reference to how ICT is used in camioation. The term communication is used
broad way in this unit, which also considers how students can communicate through the
expressive arts such as music and dance.

Numeracy

Numeracy is not simply a subset of mathematics. It is also a lif¢hskifocuses on reasoning
and sense makindt permeates and supports learning across the curriculum. This unit lookg
how students can develop an awareness of patterns and relationships in shape and numb
well as skills in estimation and measurgfné @ ¢ KS &G dzZRSy (i Q& islalgoA f A
seen as central to the unit. Numeracy is a daily living skill, with significant applications to h
and community life, as well as in the area of academic progress and achievement. This urj
draws on a oad range of real life experiences, helpistudents develop knowledge and
understanding in a range of topics such as humber, shapes, space, money, time, and
measurement.

Personal Care

This unit is concerned with the personal development of the studeltdeals with their health
and wellbeingcovering areas such as healthy eating habits and healthy lifestyles. It is
concerned with enabling students to be as independent as possible in catering for their
personal care needs. This includes becoming ewétheir sexuality, managing stress, and
knowing how to stay safe in a range of contexts.

Living in a Community

This unit assists students in developing strategies to establish and maintain positive
relationships with people around them. The elementdude knowing how to deal with
confictandk 2 ¢ (2 &SS|1 KSftLI yR I ROAOSO® La I f
the use of local facilities available to them.

Preparing for work

This unit assists students in making the transition from sctwflrther education, training or
employment.

Tablel0PLU descriptors
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Each PLU is subdivided into elements, so for example Living in a Community incluftéleweg

elements:

A Developing good relationships

A Resolving conflicts

A Using local facilities

A Seeking help and advice

A Making consumer choices

¢CKS ! b9{/h 1S& O02YLSGSyOASa WINB ySOSaalNE F2NJ I
I a Wi NImyilafd@iongl Bnid ZontexRSLISY RSY 0 Q 6! b9{/ hZ HAMTY MnUc

can be mapped against the five PLUs and their elementsvesyaf demonstrating howhe L2LP

framework can facilitate student acquisition of key competencies at their alslig.

In terms of opportunities for the acquisition of key competencies for sustainability across all five PLUs,
the most opportunity exis in relation to strategic thinking, followed by the collaborative competency,
the anticipatory competency, crititahinking and selawareness, and the normative competency.
There is very limited opportunity in the PLUs for students to encounter si@igd integrated
problemsolving competencies. Of the five PLUs, Communication provides the maost opportunities to
encounter key competencies for sustainability, followed by Living in a Community, Personal Care,

Numeracy and finally, Preparing for Work.

In this section, the overall strength of the relationship between the UNESCO key competencies for
sustainability andhe junior cycle principles, statements of learning, key skills and Level 2 learning
programmes are evidenced. This is especially impoliacause thé-ramework for Junior Cy@e15
documentis the curriculum foundation for subsequent junior cycle depaents, and the principles,
statements of learning and key skills are informing the development of, and be given expression

through, the larning outcomes in subject and short course specifications.
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Statements
of Learning

Principles Key Skills

% i

Figurel2 Integration of junior cycle principles, statements of learning and key skills into learning outcomes in specifications

Learning outcomes are statements in curriculum specifications for junior cycle subjects and short
courses to describe th&nowledge understandingskills and values students should be able to
demonstrate after a period of learning. In the junior cyclsecatudy section (pages &8) the
Sustainable Development Goals are mapped agaamsplelearning outcomes from subject and short
course specifications This demonstrates the potential scope of learning outcomes where teaching,

learning and assessmenb@ut the Goals is concerned.

The Framework for Junior Cycle 20fBovides ample opportunity for students to encounter key
competencies for sustainabilitand because the various elements of the framework are the bases for
subject and short course learnilogitcomes, this creates a facilitative environment for the realization
of the overall objective of the National Strategy for Education for Sustainalel@mnent at junior
cycle level, that is:
X2 SyadNB dGKI RdzOI G A 2 y ménehy éuibpinglzi S& G 2
f SEFNYSNER ¢A0K (K NSt S@Iyd (y26tSR3IS 6GK
OUKS WK26QU0 YR (KS Olifaizérd emdpoweSthesy g K & Q 0
throughout their lives to becomes informed and active citizens who take aotion f
a more sustainable future (DES, 2014: 3).
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2.4 Senior cycle framework

The senior cycle framework is outlined in an NCCA document (2010) efftithatds Learning: An

overview of senior cycle education.

Neea®

TOWARDS
LEARNING

AN OVERVIEW OF SENIOR
CYCLE EDUCATION

Figurel3 Towards Learning: An overview of senior cycle education

Towards Learningets out the vision for senior cycle, the values underpinning the vision, the eight

prindples and five key skills that are shaping review and development at senior cycle level.
The vision for senior cycle is to support young people to become leantersre:

RESOURCEHHey show their imagination, intelligence, intuition and other takettirough curiosity,

enquiry, opeamindedness, reflection, connecting learning, innovation, problem solving, creativity

CONFIDENRey develop their physical and mihwellbeing and become seffware, have high self
efficacy, engage with ethics, valuasd beliefs, welcome opportunities, can cope with setbacks, can

effect positive change

ENGAGEIRhey patrticipate in the social, community, national and internatiotiahensions of their
lives by showing respect for others, forming and sustaining carirgioeships, making informed
decisions, building practical knelmow, taking interest in and responsibility for their social and

physical environment, developing morathical and political understanding, making lifestyle choices
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that are sustainable, contsuting to their own material welbeing and the material welbbeing of

society

ACTIVEhey pursue excellence in learning to the best of their ability and developeadf learning by
seeking and using knowledge, and understanding how knowledge is cegtedencing passion for,
rigour in and commitment to learning developing intellectual and critical thinking skills, exercising
autonomy and independence in learnimganaging their learning and making learning choices, setting

and achieving learning g@alpursuing learning qualifications

The vision for senior cycle is underpinned by the following values, all of which can empower learners

to help create a more sustaable world:

VALUES
human dignity and respect

equality and inclusion
justice and fairness
freedom and democracy

Figurel4 Senior cycle values

The eight principle which form the basis of the senior cycle curriculum framework are shown in Figure
15, with elaborations provided for the principles most relevant to the spirit iateht of Education

for Sustainable Development outlined below.

PRINCIPLES
quality
inclusive education
continuity
choice and flexibility

participation, relevance and enjoyment
well-being
creativity and innovation
lifelong learning

Figurel5 Senior cycle principles

Participation, relevance and enjoymenfThat the experience of the curriculum encourages

participation, is engaging and enjoyable fearners, and relevant to their lives

Well-being That the curriculum contributes dirdgtto the physical, mental and social wieéting of

learners
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Creativity and innovationThat the curriculum provides opportunities for learners to develop their

abilities and talents in the areas of creativity, innovation and enterprise

Lifelong learningThat the curriculum supports learners in developing the skills of managing and

directingtheir own learning that will assist them in meeting the challenges of life beyond school, in

further and continuing education, and in working life.

The senior cycle émework sets out five key skills that are required for successful learning by all

studernts. These are presented in Figure 16.

INFORMATION

PROCESSING

CRITICAL THE
AND LEARNER
CREATIVE
THINKING

Figurel6 Five key skills for senior cycle

Like the junior cycle key skills, each of the senior dyeyeskills are made up of several elements, so

for example, the key skill of critical dereative thinking, contains the following key skill elements:

A

A

Examining patterns and relationships, classifying and ordering information
Analysing and making good argents, challenging assumptions
Hypothesising and making predictions, examining evidemckereaching conclusions

Identifying and analysing problems and decisions, exploring options and alternatives, solving

problems and evaluating outcomes

Thinking imagiatively, actively seeking out new points of view, problems and/or solutions, being

innovative and taking risks

These key skills elements, and those of the other four key skills have been mapped against the UNESCO

key competencies for sustainability, andevl explicit links exist these are represented in Table 11.
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Systems thinking X

Anticipatory X X X X
Normaive X X
Strategic X X X
Collaboration X X X X
Critical thinking X X X X X
Selfawareness X X X
Integrated problem X X - - -
solving

Tablel1l Mapping of key competencies for sustainability and senior cycle key skills
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The mapping exercise has thrown up some points with regards to the senior cycle key skills that are

worth considering in the event of any future review, éstample:

A The digital aspects of the senior cycle key skills are presented in a narrow way in isompar
the articulation at junior cycle this narrower presentation means that it is more difficult to find

explicit links between the key competencies $oistainability and senior cycle key skills.

A ¢KS 1Se@ a1 Aftf 2 F W6 SAY 3 onLIBddEuly arid f @gerson8lF TS OG A
evaluation/appraisal, goals, qualities, confidence etc., and therefore has limited scope for
reflection beyond self. ThisisBSNBYy G G KFy GKS 2dzyA2N) 020t S I LILJ
LISNE2y | ffe STTEDIPDSESQapPA! FRIAFKOKONR WwWalleAay3d g
ONBIFIGABSZQ odzi Aa Yzald adaNRy3fte aaz2z0hhtoi SR Al
LISNBE2Y Il STFSOGADGSYySaa A& ONBIRSNI FyRvretKAa | ff
LISNBRLISOGAGPSE oKSy 02y aiRS Nhaim consideraddéckiang)ar@d o Y I y
WO2 Yy i NA 6 dzidyS 102y 3R SSONIEKAYY  ((skafing @élidbaing confideRt). 3 NP2 dzLJQ

A ¢KS aSyAaz2N) 0e0ft S 1Se& ai Asskewadin fadadmMihditkaDthifiking y R~ O N
158 aiAatf StSySyidao la KIFId 06SSy RA&A0Odza&aSRI 4.
ONXB I (i A @iy end infdwalbh id Vel important for ESD. This also needs to be considered in

any future revigon of senior cycle key skills.

A 1Gd aSyAaA2z2NJ 0eoOf Sz GKS (Seée aiAaftft 2F Wg2NJIAy3I GA
WNBEO23ayAasS (RUKSHEANRPAYIYSAYKRNAYAAO LI NI 2F K2
daK2dzZ R 0S5 | ofC yli2S EYASE LAfy2 NBSK AUGKKS G KSe 62NJ] Ay 3N
Tt SEAGE @ Ay RATTFSNBY licworking ivih bthefisth avariehyNf cteytd 6 A i K
with different goals and purposes). At junior cycle, the equivalent key skill is muclerfurth

reaching and therefore presents more opportunities for learner attainment of the UNESCO

O02YLISGiSyOASao LG 2dzyA2N) O& GBINEXQ KOt YRS a & 10 KISt
WO2YUNROdzAAY 3T (2 YF1Ay3d (GKS g2WNIaR O yo SWHaISINISHS
FoAtAGeE G2 YIE1S I RAFFSNBYOSQ FYyR WiKAYy]l ONRIG)

az2fdziA2yaqQ Iy Rheirfv@Bniunith §hehalingg®bal) tbwards creating a better
g2 NI RQ 0 ¢ 2 NJckofitBbutiiditd rkakiry hi BoNda better place).

A The concept of rights and responsibilities in senior cycle key skills is included in a limited sense in
thekeyd { Af t 27F Wg 2\ 0AdyRES yairal Ki K220dE SNECS | 6t S G2 WNB
othershy GKS 3INRdzLIQ YR &aK2dz R 06S FoftS G2 WwyS3az2ia
ANRdzL) 62 NJ @ G 2dzy A 2 NJ CRIOAES 3 KIFKGS repd§dise Snditha € O I2yF
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rights and responsibilities as a local and global cifzené & G | €AY Ay FISEXZOA L f 0T  WN.
NAIKGA YR NBALRYAAGATAGASA 2F cDBMYMNR ar yF SdzAi Yo
therdKia IyR FSStAyda 2F 20KSNB 6 KSqworkzgiishd RA I A
others ttrough digital technology).

A The exercise of mapping the key competencies of sustainability against senior cycle key skills has
highlighted one additional semi cycle gap, insofar as there is no equivalent key skill to junior cycle
WadleAay3d @Sitmd LINR{GRIRSAY T S NYSNE 6A 0K 2 LIJ2 NI dzy

sustainability orientated focus.

The senior cycle key skills were first depeld in 2008. The limitations outlined above reflect NCCA
thinking at that time. In contrast, thBICCA began to work on the recent junior cycle curriculum
developments in 2010/11. Junior cycle curriculum change has been more comprehensive-and far
reachirg than senior cycle work in the same period. This goes towards explaining winathework

for Junior Cycle 201% more cognisant of current curriculum and ESD thinking in Ireland and at an

international level.

As for junior cycle, learning in revisadd new senior cycle curriculum specifications are expressed in
learning outcomes. The learningutoomes help to ensure that the objectives of the relevant
curriculum component, the learning and teaching strategies adopted, and the assessment approaches
employed are consistent with each other and integrate the key skills effectively (NCCA, 2010: 11).
Limitations and gaps in the senior cycle framework document can potentially have a negative
alignment impact. If the key skills are not expressed to og#rstudent attainment in relation to the

key competencies for sustainability, then this can algoeiot on the articulation of learning outcomes

at curriculum specification level, and a further compounding of limitations and gaps. The NCCA is
involved in amgoing review of Leaving Certificate subjects and the development of new areas of
learning, and ir2018 began a consultative discussion about the purpose and structure of senior cycle
education into the future. The issues and challenges identified irsthdy will be addressed as part

of this ongoing senior cycle work.
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3. Case Studies

Based on theriteria outlined on pagéd.3, the curriculum components in Tabl® were selected as

case studies from the primary, junior cycle and senior cycle prograrmes

t NRA Y| NEB Wdzy A 2 NJ O Of S |{ SYyA2NJ Oe Of

. it Civic, Social anchtical Agricultural Science
L f I '
anguage (infant& class) Education (CSPE)

SESHHistory, Geography & Business Studies English
Science)
Social, Personal and Health English Politics and Society

Education (SPHE)
History Geography

Science

Visual Art

Home Economics

Caringfor animals (level 2)
CSI: Explorinfprensic science

(level 2)

Tablel2 Case studies from primary, junior cycle and senior cycle

3 All primary and post primary curriculum documetita is availablewww.curriculumonline.ie
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3.1 Primary case studies

The 1999 primary curriculum is divided into seven curriculum arelesofing, as shown in Figure 17:

Figurel7 The seven primary curriculum arezfdearning

The primary case studies in this section cover three of the seven curriculum areas, namely: Leanguage
(the new curriculum for English andsh for infants to 2 clas$; Social, environmental and scientific
education (SESE)s(bdivided into the subjects of History, Geography and Scjermt®l, Social,

Personal and Health Education (SPHE) which is considered both a curriculum area aecta subj

Primary language curriculum

This curriculum is for teachers of children in junior and senior
infants and in first and second class (children aged
approximately from 4 years to 8 years of age). It applies
in all school contexts Englishmedium sclols, Gaeltacht
schools, Iriskmedium schools and special schools. The
curriculum for junior and senior infants is aligned with the
principles and methodologies dfistear.: The Early

ChildhoodCurriculumFramework

The new primary language curriculum igifg rolled out on a phasedases with professional
development support through the Professional Development Service for Ted€ie$d.)Iin 2016/17,

the focus was on the oral strand for infants to second class. In 2017/18, theisoonthe reading
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